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Overview 
Students will discuss whether or not they can believe everything they read or everything 
they see on the Internet. 
 
Big Question 
What is critical thinking, and how can I do it? 
 
Learning Objectives  
After completing the Central Learning Task, students will identify and list 3-5 reasons why 
an article may not be factual. 
 
The Lesson 
THE HOOK                                                       Allotted Time: 10 minutes 

• Students will have their journals open and ready 
• Students will watch the short State Farm commercial called “French Model.” 
• After watching the commercial, they will journal for 10 minutes in response to the 

prompt: “Can you believe everything you read or see on the Internet? Why or why 
not?” 

 
CENTRAL LEARNING TASK                                                     Allotted Time: 30 minutes 

• Students will explore what it means to be a critic. Lead students in generating a 
list of things of which people can be critical. Teacher should write students’ 
contributions on a large, poster-sized Post-it note. 

• Hang Post-it note in a different part of the classroom and explain that it will be 
used in tomorrow’s lesson. 

• Distribute copies of The Onion article to students and instruct students to use a 
highlighter to mark questionable parts of the article (parts that do not seem 
truthful). Complete the first page of the article together as a class. 

• Allow students to continue reading the article and highlighting questionable 
sections.  

 
 
CLOSURE        Allotted Time: 10 minutes 

• Distribute an Exit Ticket to each student. Students should write 3-5 reasons why 
The Onion article may not be factual. 

• Collect Exit Tickets from students. 
 

Assessment 
Review students’ Exit Tickets for participation credit. Provide feedback to students about 
whether or not they met the learning objective for the day. Take note of which students 
seem to have a firm grasp on Critical Thinking and which students seem to be struggling. 
No homework. 

 Materials 
§ Smart Board/Projection Unit 
§ Journals  
§ Large Post-it Note 
§ Copies of The Onion article 
§ Copies of Exit Tickets 
§ Highlighters 

 
Common Core Standards 
CCSS.ELA-Literacy.RI.9-10.8 
 
Supplementary Materials (Appendix B) 
 
The Onion article:

 

Exit Tickets: 

 

 

Scholars apologize for attributing Western democracy to a makebelieve civilization.

Historians Admit To Inventing Ancient Greeks

NEWS October 7, 2010

VOL 46 ISSUE 40  ·  Science & Technology

WASHINGTON—A group of leading historians held a press conference Monday at the
National Geographic Society to announce they had "entirely fabricated" ancient Greece, a
culture long thought to be the intellectual basis of Western civilization.

The group acknowledged that the idea of a sophisticated, flourishing society existing in Greece
more than two millennia ago was a complete fiction created by a team of some two dozen
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Overview 
This lesson introduces students to the concept of media and asks them to explore the 
relationship between a source, a message, and an audience, in the transmission of a media 
message. 
 
Big Question 
What is media, and what are its main components? 
 
Learning Objectives  
During the Central Learning Task, students will adapt their speech and language to fit the 
needs of the message and medium selected in the Messages and Media activity. 

 
The Lesson 
THE HOOK                                                       Allotted Time: 10 minutes 

• Students will have their journals out on their desks at the beginning of class. 
• Bring out the large Post-it note from yesterday’s lesson.  
• Ask students to choose one item from the list that they think classifies as “media” 

and justify their selection in their journals.  
 
CENTRAL LEARNING TASK                                                     Allotted Time: 30 minutes 

• Ask for three student volunteers to share which items they chose from the list and 
why. 

• Show “What is media?” PowerPoint diagram, which explains the four components 
of sending a media message: the sender, the message, the receiver, and the 
medium. Ask students to draw the diagram in their journals and to define each of 
the four terms in their journals. 

• Begin Messages and Media creative drama activity. Two student volunteers go to 
the front of the classroom; one is the “sender,” while the other is the “receiver.” 
The “sender” volunteer draws a message card and a media card from the buckets 
at the front of the room. 

• The “sender” volunteer has one minute to create a media message (by acting, 
drawing, speaking, singing, etc.) without using the words on the message card. If 
the “receiver” volunteer does not guess within one minute, the “sender” volunteer 
simply announces the message aloud to the class. 

• Call two more volunteers and proceed until all students have participated. 
 
 
CLOSURE        Allotted Time: 10 minutes 

• Class discussion: Students will verbally reflect on the successes and challenges 
they faced in the Messages and Media activity. 

• Distribute copies of the Personal Attributes Questionnaire and instruct students to 
complete the questionnaire for homework. 
 

Assessment 
Students will receive a participation credit for participating actively and willingly in the 
Messages and Media activity. 
Homework: Complete Personal Attributes Questionnaire 

 Materials 
§ Smart Board/Projection Unit 
§ Journals  
§ Bucket of “messages” notecards 
§ Bucket of “media” notecards 
§ Copies of Personal Attributes 

Questionnaire (see Day 16) 
 
Common Core Standards 
CCSS.ELA-Literacy.SL.9-10.6 
 
Supplementary Materials (Appendix B) 
 
“What is media?” PowerPoint diagram: 

 

Media and Messages Activity: 

 

 

What is media? 
Sender 
 
Usually a 
person or a 
company THE MESSAGE 

Example: You should 
buy Nikes. Or, you 
should be thinner. 

 

Receiver 
 

Usually a 
person or a 

group of 
people 

THE MEDIUM 
How the message is sent  

Via letter, e-mail, book, movie, 
TV show, advertisement, radio, 

billboard, magazine, etc. 
Multiple Mediums=MEDIA 

FEEDBACK 

Ms. Oliver 
Media Literacy 

Messages and Media Activity 
Cut these “messages” and “media” into individual strips and place in two 

separate buckets or hats. Students should draw one of each type and should try 
to communicate the given “message” through the given “medium.” 

 

Messages Media 

I like cats. Drawing 

Your hair looks good. Song 

I hate pizza. Mime 

You should buy Nikes. TV commercial 

I like your shoes. Radio announcement 

Spiders are scary. Dance 

Teachers are nice. Drawing 

School is fun. Song 

I love ice cream. Mime 

You should play basketball. TV commercial 

Driving is scary. Radio announcement 

I hate dogs. Dance 
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Overview 
Students will apply their knowledge of critical thinking and their knowledge of the media to 
practice deconstructing a print advertisement. 
 
Big Question 
How can I use critical thinking skills to critique a print advertisement? 
 
Learning Objectives  
During the Central Learning Task, students will determine the connotative meaning of words 
and phrases in print advertisements and explain how these words and phrases contribute to 
an advertiser’s goal/purpose. 

 
The Lesson 
THE HOOK                                                       Allotted Time: 10 minutes 

• Remind students of the class discussion from yesterday’s lesson, concerning 
whether or not media companies are good at communicating messages to their 
audiences and whether or not they make these messages convincing for their 
audiences. 

• Tell students that the objective of today’s lesson is to learn how to reverse the flow 
of media communication and “speak back” to media companies. 

• Display a print advertisement (magazine cover) on the board for students. Write 
“observations, purpose, assumptions, and consequences” on the board. Ask 
students to roughly deconstruct the ad using these categories. 

 
 
CENTRAL LEARNING TASK                                                     Allotted Time: 30 minutes 

• Group students into pairs and distribute the Deconstructing a Print Advertisement 
handout and worksheet; tell students to keep the handout in a safe place, as it will 
be used several times throughout the upcoming weeks. 

• Have one student in each pair go to the front of the classroom and choose an old 
magazine. 

• Pairs will work together to choose a magazine advertisement, cut out the 
advertisement from the magazine, and analyze the advertisement according to the 
worksheet provided. 

 
CLOSURE        Allotted Time: 10 minutes 

• One member from each group should summarize his or her group’s findings, 
being sure to display the print advertisement for the entire class to see. 

• Homework: Use the same worksheet to analyze a print advertisement at home. 
 

Assessment 
Collect students’ Deconstructing a Print Advertisement worksheets for grading. 
Homework: Deconstruct a print advertisement at home (can be from a newspaper, 
magazine, or the Internet). 

 Materials 
§ Smart Board/Projection Unit 
§ Old magazines  
§ Scissors 
§ Copies of Deconstructing a Print 

Advertisement handout 
§ Copies of Deconstructing a Print 

Advertisement worksheet 
 
Common Core Standards 
CCSS.ELA-Literacy.RI.9-10.4 
 
Supplementary Materials (Appendix B) 
 
Deconstructing a Print Advertisement handout: 

 

Deconstructing a Print Advertisement worksheet: 

 

 

DECONSTRUCTING AN ADVERTISEMENT

» For a print advertisement

STEP 1: MAKE OBSERVATIONS

» Think of five adjectives that describe the ad.

» Look at the ad and evaluate its aesthetics:

! Are there people depicted in the ad? What gender is represented? What race? What do 
the people look like (young, old, stylish, etc.)? What are their facial expressions? 

! Estimate what the camera angle was. Was it far from the subject or close to it? Was it 
above, eye-level, or below the subject?

! Take note of the lighting used in the ad. Does it appear to be natural or artificial? 
Why or why not? Are certain parts of the ad highlighted while others are not? If so,
why do you think this is? Are there shadows? If so, how big are they?

! What colors are used? Are they bright? black and white? in sharp contrast to each other? 

! If the ad has text or copy, how does it look? What kind of font is used? Is more than 
one type of font used? How big is the text? What color is the text? Is there more than 
one color used? What does the text actually say? What does the large text say? The 
small text?

STEP 2: DETERMINE THE PURPOSE OF THE AD

» Remember that the purpose of an ad is always to sell a product!

» What product is being sold?

» Do you find the product appealing? Why or why not?

» Who is the target audience for this product? Children? Teens? Adults? The elderly?

» What feelings or emotions is the ad trying to associate with the product? Did it work? 
Why or why not?

(continued on next page)
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Ms. Oliver 
Media Literacy      Name:_______________________ 
 

Deconstructing a Print Advertisement Worksheet 
Use with Media Education Foundation’s “Deconstructing an Advertisement” 

 
Step 1: Make Observations 
Think of five adjectives that describe the ad. 
______________________________________________________________________________ 
Answer one of the first four bulleted questions. 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
Answer the fifth bulleted question. 
How does text work in this ad? What connotations does the text carry?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
 
 
Step 2: Determine the Purpose 
What product is being sold? 
______________________________________________________________________________ 
Do you find the product appealing? Why or why not? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Who is the target audience for this product? 
______________________________________________________________________________ 
What feelings or emotions is the ad trying to associate with the product? Did it 
work? Why or why not? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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Overview 
Students will apply their knowledge of critical thinking and their knowledge of the media to 
practice deconstructing a print advertisement. 
 
Big Question 
How can I use critical thinking skills to critique a video advertisement? 
 
Learning Objectives  
During the Central Learning Task, students will identify the advertiser’s purpose in creating 
the video advertisement and will analyze how that advertiser uses rhetoric to sell a product. 

 
The Lesson 
THE HOOK                                                       Allotted Time: 10 minutes 

• Play a recent television commercial, such as Hyundai’s “First Date” 
advertisement, for students. 

• Ask students to verbally report their observations, and then ask for volunteers to 
state the ad’s purpose, assumptions, and consequences. 

• Ask students to brainstorm how video advertisements are similar to and different 
from print advertisements (as discussed yesterday). 

 
 
CENTRAL LEARNING TASK                                                     Allotted Time: 30 minutes 

• Students choose one of four corners of the room; each corner contains a laptop 
computer with a video advertisement queued up. The titles of each video are 
displayed in each corner, so students can choose an advertisement that appeals 
to them. 

• Distribute Deconstructing a Video Advertisement handouts and worksheets. Tell 
students to keep the handouts safe, as they will be used regularly over the next 
few weeks. 

• Students should work mostly independently during this activity to ensure a 
“gradual release of responsibility” for the skills at-hand. Students may pose 
questions to the teacher and may replay the video as many times as necessary. 

 
 
CLOSURE        Allotted Time: 10 minutes 

• One person from each of the four groups should summarize his or her findings 
concerning the video advertisement. 

• Distribute the study guide for tomorrow’s in-class essay test (summative 
assessment). Review the study guide and answer students’ questions. 

• Homework: Use the same worksheet to analyze a video advertisement at home. 
 

Assessment 
Collect students’ Deconstructing a Video Advertisement worksheets for grading. 
Homework: Deconstruct a video advertisement at home. 

 Materials 
§ Smart Board/Projection Unit 
§ Laptops (4)  
§ Deconstructing a Video Advertisement 

handouts 
§ Deconstructing a Video Advertisement 

worksheets 
§ Copies of Study Guide 

 
Common Core Standards 
CCSS.ELA-Literacy.RI.9-10.6 
 
Supplementary Materials (Appendix B) 
 
Deconstructing a Video Advertisement handout: 

 

Deconstructing a Video Advertisement 
worksheet: 

 

 

DECONSTRUCTING A VIDEO ADVERTISEMENT

STEP 1: MAKE OBSERVATIONS

» Watch the ad from start to finish (with audio and at normal speed). Think of five adjectives that 
describe the ad.

» Watch the ad a second time and evaluate its aesthetics (Note: the frame is the space the ad takes 
up, or everything you can see in the “world” of the ad.):

! Are there people depicted in the ad? What gender is represented? Are both genders 
represented equally? What do the people look like (young, old, stylish, etc.)? What are 
their facial expressions? How are they dressed? 

! Where is the person, or subject, in relation to the product being sold? (Think of this in 
terms of ‘frame geography’. For example, is the person at the center of the frame, while the
product itself is in the lower right hand corner of the ad?)

! Estimate how the camera was used. The angles: Does it appear to be far from the subject,
or close to it, or somewhere in between? Does the camera appear to be above the subject,
below it, or at eye-level? Does the camera seem to move a lot: from right to left, or from 
top to bottom, of the frame? 

! Take note of the lighting used in the ad. Does it appear to be natural or artificial (daylight
or flashing lights of different colors)? Why or why not? Are certain parts of the ad highlighted 
while others are not? If so, why do you think this is? Are there shadows? If so, how big 
are they?

! What colors are used? Are they bright or in sharp contrast to one another? Is the whole
ad in black and white, etc.? Do the colors change? 

! Does the ad have text or copy? If so, how does it look? What kind of font is used? Is 
there more than one type of font used? How big is the text? What color is the text? 
Is there more than onecolor used? What does the text actually say: the large text and 
the small text? Where is the text located in the frame? Does the text move?

! Does the ad contain any other graphics like animation? If so, describe them.

» Play the ad again from start to finish, but this time, listen to the audio only.

! Describe the sound of the ad: Is it a person talking? What gender is the person? Does
the ad have music? What genre of music is used? Do you recognize the song? Does 
the product have its own jingle (i.e. the Oscar Mayer bologna song)?  

(continued on next page)
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Ms. Oliver 
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Deconstructing a Video Advertisement Worksheet 
Use with Media Education Foundation’s “Deconstructing a Video Advertisement” 

 
Step 1: Make Observations 
Watch the ad once. 
Think of five adjectives that describe the ad. 
______________________________________________________________________________ 
Watch the ad a second time. 
Answer one of the seven bulleted questions. 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Play the ad a third time. Listen to the audio only. 
Answer one of the four bulleted questions.  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
 
Step 2: Determine the Purpose 
What product is being sold? 
______________________________________________________________________________ 
Do you find the product appealing? Why or why not? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Who is the target audience for this product? 
______________________________________________________________________________ 
What feelings or emotions is the ad trying to associate with the product? Did it 
work? Why or why not? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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Overview 
Students will complete an in-class essay to reflect on what they’ve learned throughout the 
course of the week. 
 
Big Questions 
Can I believe everything I read or see in the media? What is the media? What skills can I 
use to deconstruct media messages and critique them? 
 
Learning Objectives  
During the Central Learning Task, students will use writing to reflect upon their own 
experiences with media and will support their experiences using evidence from other texts 
(advertisements). 
 
The Lesson 
THE HOOK                                                       Allotted Time: 5 minutes 

• Give students five minutes to review their study guides for the in-class essay. 
Students may review any outlines or notes they have created in preparation for 
the essay; however, they may not have these resources at their disposal 
throughout the assessment. 

• Verbally announce essay procedure: “For this essay, you will need a writing 
utensil and one or two sheets of lined notebook paper. Please obtain those 
materials if you do not already have them ready. You will have 40 minutes to 
complete a five-paragraph essay in response to one of two prompts. I will display 
these prompts on the board momentarily. Please take a moment to write your 
name on the top of your lined paper. What questions do you have before we 
begin?” 

 
 
CENTRAL LEARNING TASK                                                     Allotted Time: 40 minutes 

• Display the essay prompts on the front board using a projection unit. 
• Students have 40 minutes to write a five-paragraph essay over one of the two 

prompts on the study guide. 
 
 
CLOSURE        Allotted Time: 5 minutes 

• Students will submit their essays for review. 
 

Assessment 
Grade students’ essays using the rubric provided on the Critical Thinking In-Class Essay 
study guide (20 points possible). 
No homework. 
 

 Materials 
§ Projection Unit 
§ Extra lined paper and writing 

utensils 
 
Common Core Standards 
CCSS.ELA-Literacy.W.9-10.9 
 
Supplementary Materials (Appendix B) 
 
Critical Thinking In-Class Essay study guide: 

 

Essay Rubric: 

 

 

Ms. Oliver 
Media Literacy 
 

Critical Thinking In-Class Essay 
Choose one of the two prompts below. Prepare to write a five-paragraph essay 
in response to your chosen prompt. Evidence for each prompt may consist of 
advertisements discussed in class or advertisements that you analyzed outside 
of school. Use the back of this sheet to create an outline or brainstorm for your 
essay. 
 
 
Prompt #1 
What does it mean to think critically? Offer a definition and then support that 
definition with three pieces of evidence. Be sure to explain how each piece of 
evidence can be critically analyzed. 
 
Example of one Body Paragraph: 

 At first glance, a Keds advertisement may seem to be selling shoes. 
However, when a Keds advertisement is critically analyzed, one may notice that 
Keds models are usually young, thin, white women. By only showing one type of 
“woman” in its advertisements, Keds suggests that being young, thin, and white 
is the best way to be happy. This could impact the self-esteem of young girls 
and women who do not fit those narrow criteria. Only when we “break down” 
advertisements and analyze their “parts” do we start to notice these hidden 
messages.  
 
 
 
Prompt #2 
How much does advertising affect you? Are you easily swayed by advertising’s 
messages, or do you actively resist them? Briefly describe how you respond to 
advertising and then support that response with three pieces of evidence. For 
each piece of evidence, explain how you accepted or rejected its messages. 
 
Example of a Body Paragraph: 

 I am not easily swayed by advertising. Every time I see Tina Fey’s Garnier 
Nutrisse commercial, I laugh at how perfectly shiny and bouncy her hair is. No 
one’s hair looks like that in real life. Because I find this ad so ridiculous, I refuse to 
spend extra money on “name brand” shampoos like Garnier Nutrisse; instead I 
buy more affordable shampoos like Suave. 
  

Criterion: 4 points 2 points 0 points 
Introduction Introduction is a 

full paragraph 
and contains a 
clear thesis 
statement. 

Introduction is not 
long enough to be 
considered a 
paragraph, OR no 
clear thesis is 
offered. 

No introduction is 
offered for the 
essay. 

Body Paragraph 1 Contains one 
piece of evidence 
(description of an 
advertisement) 
and writer explains 
how this evidence 
connects to 
his/her thesis. 

Contains one 
piece of evidence 
(description of an 
advertisement) 
but the 
evidence’s 
connection to 
thesis is unclear. 

Paragraph does 
not contain a 
piece of evidence 
(description of an 
advertisement). 

Body Paragraph 2 Contains one 
piece of evidence 
(description of an 
advertisement) 
and writer explains 
how this evidence 
connects to 
his/her thesis. 

Contains one 
piece of evidence 
(description of an 
advertisement) 
but the 
evidence’s 
connection to 
thesis is unclear. 

Paragraph does 
not contain a 
piece of evidence 
(description of an 
advertisement). 

Body Paragraph 3 Contains one 
piece of evidence 
(description of an 
advertisement) 
and writer explains 
how this evidence 
connects to 
his/her thesis. 

Contains one 
piece of evidence 
(description of an 
advertisement) 
but the 
evidence’s 
connection to 
thesis is unclear. 

Paragraph does 
not contain a 
piece of evidence 
(description of an 
advertisement). 

Conclusion Conclusion 
restates the thesis 
and offers a 
reflection on what 
the writer has 
learned about 
media since the 
beginning of the 
unit. 

Conclusion does 
not restate thesis 
OR does not offer 
a reflection about 
what the writer 
has learned about 
media. 

No conclusion is 
offered for the 
essay. 
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Overview 
Students will learn critical vocabulary that relates to biological sex, gender, and sexual 
orientation in order to use informed language to discuss these concepts throughout the rest 
of the unit. 
 
Big Questions 
What is gender?  
 
Learning Objectives  
After completing the “genderbread” person activity, students will write a paragraph to reflect 
on what they learned from the activity with 100% participation. 
 
The Lesson 
THE HOOK                                                       Allotted Time: 10 minutes 

• Before beginning this lesson, tell students that the class will be discussing some 
concepts that may be sensitive or controversial for some people. Tell them that 
maintaining a respectful class environment is imperative and any displays of 
disrespect will result in immediate disciplinary measures. 

• Ask students, “What is the difference between biological sex and gender?” Write 
students’ responses on the board.  

• After gathering a few responses, ask students how these concepts are supposed 
to relate to one another.  

 
 
CENTRAL LEARNING TASK                                                     Allotted Time: 25 minutes 

• Use the Genderbread PowerPoint presentation in conjunction with the 
“genderbread” person activity sheet to lead students through the process of filling 
out their own “genderbread” person. 

• After introducing each new vocabulary term (i.e. sex, gender, sexual orientation, 
gender identity, etc.), give students an opportunity to ask questions. Be adamant 
that questions are respectful. 

 
 
CLOSURE        Allotted Time: 15 minutes 

• Instruct students to “flip over” their “genderbread” person activity sheet and to 
write a paragraph on the back about what they learned from the activity or how 
they feel after completing the activity. 
 

Assessment 
Collect students’ completed paragraphs and review for a participation grade, being sure to 
write comments on students’ work.  
No homework. 

 Materials 
§ Genderbread PowerPoint 
§ “Genderbread” Person Activity 

Sheets 
§ Projection Unit 

 
Common Core Standards 
CCSS.ELA-Literacy-W.9-10.10 
 
Supplementary Materials (Appendix B) 
 
Genderbread PowerPoint image: 

 

Genderbread Person Activity Sheet: 

 

 

 

Genderbread Person - Participant Sheet 

23 - Genderbread Person


