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Introduction 

Dear Reader, 
Hello, and welcome to my resource 

guide! You are most likely an educator, or 
a pre-service educator, and are looking to 
diversify your curriculum and help your 
students engage in perspective-taking 
and building skills of empathy and critical 
thinking; basically, you want to become a 
more culturally relevant educator. If that 
sounds like you, then you’ve come to the 
right place! This guide will provide you 
with suggestions of diverse texts that you 
can incorporate into your teaching, ways 
to replace (or teach texts in addition to) 
some of the canonical classics, some 
activities to encourage your students to 
engage in perspective-taking and critical 
thinking in the classroom, alignment of 
these activities with the Common Core 
State Standards for ELA, and an 
annotated bibliography with some of the 
research that guided my development of 
this resource guide if you are interested in 
looking more into diverse and multi-
cultural books and perspective-taking. 

A little about me: I am currently a 
pre-service teacher, studying secondary 
integrated language arts education at 
Bowling Green State University. I will be 
graduating soon, and have created this 
resource guide as part of my Honors 
Project for the BGSU Honors College. 
This project first started when I learned 

about the We Need Diverse Books 
campaign, a nonprofit organization with  
the goal of creating a world in which all 
children can see themselves in the pages 
of a book (visit them at diversebooks.org). 
I realized that an overwhelming majority 
of the literary canon, and the part of the 
canon that is most commonly taught in 
secondary schools, was written by white 
men, about white men, and for white 
audiences. Almost no books that I 
personally read in high school featured a 
strong female protagonist, or a person of 
color; through further investigation, I 
realized that this was the case for many of 
my peers as well. Sure, many of us read 
To Kill a Mockingbird, and I was assigned 
Invisible Man by Ralph Ellison my senior 
year, but the majority of what we read in 
school is not representative of the 
diversity of our nation or our world.  

With this lack of diversity in the 
curriculum in mind, I began researching 
about how reading diverse literature 
impacts students, which then led me 
down the road to looking into perspective-
taking. Through my research, I found that 
the two are inextricably linked. The main 
goal of teaching diverse literature, in my 
opinion, is to provide students with “both 
a window to other cultures and a mirror 
reflecting their own” (Glazier & Seo, 2005, 
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p. 686). This allows students who 
frequently read about characters who 
look, sound, and act like them to broaden 
their horizons, and it allows students who 
do not often see themselves in the pages 
of a book to feel that they are being 
represented, and their experiences are 
being validated. In order to be able to read 
these diverse books and understand the 
experiences of the characters if they are 
different from the students’ own personal 
experiences, students need to engage in 
perspective-taking. Looking into another 
person’s culture and way of life and being 
able to sympathize and empathize with 
their struggles is not something that will 
come naturally to all students, so it is 
important to build perspective-taking 
skills through the entire year and engage 
your students in perspective-taking 
activities, even when you are not teaching 
a diverse text (perhaps even more so when 
you are not!). 

Let  me backtrack a bit, and define 
what I mean when I use the phrases 
“culturally relevant pedagogy,” “diverse 
literature” and “perspective-taking.” The 
concept of culturally relevant pedagogy 
(CRP) was made popular by Dr. Gloria 
Ladson-Billings in the early 1990s, and 
she defined it as a theory of teaching that 
"not only addresses student achievement 
but also helps students to accept and 
affirm their cultural identity while 
developing critical perspectives that 
challenge inequities that schools (and 
other institutions) perpetuate” (Ladson-
Billings, 1995, p. 469). Geneva Gay (2010) 
expanded on the concept of CRP, stating 

that culture can affect a student’s beliefs, 
motivations, and learning preferences. In 
order to teach to the whole child and tailor 
instruction to every student and their 
culture, teachers must differentiate their 
instruction, which benefits all students, 
regardless of their cultural or ethnic 
background. Additionally, CRP can help 
students to critically examine cultural 
and institutional inequities, as well as 
encourage learners to seek answers 
through inquiry and embrace a mindset of 
social justice. In short, culturally relevant 
teaching is good teaching. 

One way to begin implementing a 
culturally relevant pedagogy is to 
incorporate diverse literature into your 
curriculum. The definition that I am 
using in the development of this resource 
guide comes from the We Need Diverse 
Books campaign, which states, “We 
recognize all diverse experiences, 
including (but not limited to) LGBTQIA, 
Native, people of color, gender diversity, 
people with disabilities, and ethnic, 
cultural, and religious minorities.” The 
diverse texts that I 
have included in 
this guide are 
categorized into: 
African American, 
Hispanic/Latinx, 
Mental Health, 
Native American, 
Female-driven, Asian/Asian American, 
and Queer/LGBTQ+. Diverse literature is 
meant to represent the voices that have 
been typically omitted from the literary 
canon (Glazier & Seo, 2005, p. 686).  

Visit 
diversebooks.org to 

find more 
recommendations 
and resources for 

teaching and 
publishing diverse 

literature! 
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In reading diverse literature, 
students are put in a better position to 
encounter new perspectives that might 
conflict with the experiences they bring 
with them into the classroom. This 

tension between 
beliefs is then able 
to spark critical 
thinking and con-
versation about 
certain beliefs and 

perspectives and the inequities that exist 
within our society. This provides students 
with the opportunity to step into new 
perspectives and potentially gain a 
willingness to try on different per-
spectives in order to develop their skills of 
critical thinking and empathy (Thein, 
Beach, & Parks, 2007, p. 55). This is what 
I am defining as “perspective-taking” in 
this resource guide.  

As you traverse these pages, I hope 
you are inspired to diversify your own 
curriculum and engage your students in 
perspective-taking and reading about 
diverse peoples, places, cultures, and 
experiences. It is imperative that we, as 
teachers, foster a community in our 
classrooms that is open and welcoming, 
and provide opportunities for our 
students to critically analyze the world we 
live in, and the systems we have in place. 
Through this, we will be able to raise our 
students into well-rounded, open-minded, 
and accepting radical thinkers of the 21st 
century. 

 
 
 
 

 
   

Sincerely, 

 
Katie Dushek 

You can read more 
research on CRP, 
diverse literature, 
and perspective-

taking on page 17! 
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Crossing The Line 
Adapted from:  Undergraduate Interfraternity Institute & North American Interfraternity Conference 

  
Objectives 
• To emphasize the importance of knowing and communicating personal values 
• To highlight how personal values influence the group  
• To develop the idea that knowing your values will be the basis for leadership  
• To introduce the concept of values based actions 
 
Values  
• Presenter begins discussion by asking participants to define values 
• Ask participants to identify where they learn their values and who teaches them values 
• Ask participants to identify specific values they hold.  Ask: Are they people with values? Yes or no?  
 
Introduction  
The next activity will afford people the chance to think about their values and to express them to others. 
It is important to begin Cross The Line by establishing common ground for the activity. We live in a 
diverse world. In this exercise we will explore the diversity among us by thinking about our values, our 
backgrounds, our teachers, and our experiences. We might even discover that this fairly homogeneous 
looking group is much more diverse than any of you would assume. This activity will involve labeling and 
personalizing some of this diversity. This personalization might prove uncomfortable at times. Eventually, 
however, it might empower us to break down some of the stereotypes and assumptions that we, as a 
product of our cultures, experience, and life hold.  
 
Instructions  
This activity is fairly simple. Ask everyone to gather on one side of the room/line and face towards its 
center. I will call out specific categories/labels/descriptions, and ask that all of those to whom this 
applies, walk to the other side of the room/line. For example, I might request that anyone with glasses 
please cross the room. If this describes you and you feel comfortable acknowledging it, you would walk 
to this side of the room/line. Once there, turn and face the crowd you just left. Get in touch with your 
feelings and think about those people on both sides, then return to the side you started from. After a few 
seconds, I will continue with a new question. Remember, there is no pressure to cross the room/line if 
you don’t feel comfortable doing so. You will need to make that decision. At the conclusion of the activity, 
we will discuss what we felt and what we learned. There may be times when this activity makes you feel 
slightly uncomfortable. I would urge you to lean into that discomfort since it may mean that you are 
about to gain an important learning or insight.  
 
Ground Rules 
There are two important ground rules to this activity. 
1) The first involves listening. Let’s have silence throughout the exercise. “No talking, snickering, 

giggling, nonverbal messages.”  
2) It is imperative that we respect the dignity of each person who is here. All that is shared should 

remain confidential.  “Nothing that is offered should leave this room. However, if after the 
workshop you really need to talk to a particular person, be sure to ask his/her permission.”  

 
Questions for the Activity  
• Anyone who has visited another country 
• Anyone who is female  
• Anyone who prefers day to night  
• Anyone who has never flown  
• Anyone who owns your own car  
• Anyone who since his/her first year of high school has been in love and been hurt  
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• Anyone who is Atheist or Agnostic  
• Anyone who is Jewish  
• Anyone who is a person of color  
• Anyone who feels that he/she knows very little about his/her cultural heritage  
• Anyone who would describe his or her family as blue collar or working class  
• Anyone who would describe his or her family as middle class  
• Anyone who would describe his or her family as upper class  
• Anyone who is the oldest in the family 
• Anyone who is the youngest in the family  
• Anyone who is an only child  
• Anyone who sometimes has low self confidence  
• Anyone who sometimes feels lonely  
• Anyone who has ever been in a fight to prove you were tough  
• Anyone who has received a 3.5 GPA or higher last semester/quarter  
• Anyone who received lower than a 3.0 GPA last semester/quarter  
• Anyone who considers him/herself a Democrat  
• Anyone who considers him/herself a Republican  
• Anyone who considers him/herself a Socialist  
• Anyone who is adopted  
• Anyone whose natural parents have divorced  
• Anyone who has had one or more of their parents pass away  
• Anyone who believes it is alright for someone to have a date of the same gender at a social event 
• Anyone who has a family member who is gay, lesbian, bisexual or transgender  
• Anyone who is choosing to abstain from sex until marriage  
• Anyone who has experienced the effects of alcoholism in their family  
• Anyone who has experienced the effects of drug addition in their family  
• Anyone who has a friend or relative who has attempted to commit suicide  
• Anyone who has had a friend or relative to commit suicide  
• Anyone who has a friend or relative who has been sexually assaulted or abused  
• Anyone who has not yet crossed the line  
 
Does anyone have any other questions that they would like to ask the group? Presenter invites 
participants to sit and form a circle. Presenter then facilitates a discussion about the activity.   “Try to 
focus on values.”  
 
Processing Questions  
• Do values matter?  
• What kind of feelings did you have as you participated?  
• How did you feel when there were very few of you on one side of the room? 
• What does this activity have to do with leadership?  
• Did you find yourself making judgments of others?  
• How did the movement of others influence you?  
• What did you learn through this activity that can make our environment more welcoming?  
• What did you learn through this activity that will make you a better person or leader?  
• Through this activity, intentionally or not, did you share your values?  
• Through this activity, intentionally or not, do you think that you learned about the values of others?  
 
Learning Outcomes  
• How do values represent themselves in everyday life?  
• How do values represent themselves in our organizations?  
• Are there times in life when values are ignored?  
• What is the result when values are ignored, trashed, forgotten?  
• Ask again, DO VALUES MATTER?  
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Family Descriptions: 
 

The Meehan Family 
 
Welcome to the United States! You and your family just emigrated from Ireland and are settling 
into your new home. Though you had to leave Ireland, you miss it dearly and are trying to find 
an Irish community here in the Boston for support. Life is not easy and you are going to have to 
make some hard choices as a family to survive.  
 
When you are making choices make sure that you: 

• Listen to one another and work together 
• Many people are working in this space – discuss your decisions quietly! 
• Think about the potential benefits and potential sacrifices of each choice 

 
Scenario Descriptions, Choices & Outcomes: 
 
Scenario #1 
The father just got a job as a roofer’s assistant. The pay is 85 cents every day, which is just 
enough to pay for the family’s food and rent. To support the family, mother and the family’s 
eldest daughter have to work as seamstresses earning 25 cents a day. There is opportunity to get 
a raise and a promotion if father works hard. But, his boss is Protestant and does not like 
Catholics. Father is worried that his will affect his chances of getting a promotion.  
 
Scenario #1 Choices: 
Do you choose to: 
 
Stay faithful to your religion and participate in the church. The Irish Catholic community is 
warm and welcoming. The children will sing in the choir and attend parochial school. If your 
boss finds out that your family is Catholic, father may not get a raise and could even get fired.  
 
OR 
 
Hide your religion to protect father’s job and increase the chances that he will get a much needed 
raise and promotion. If you do not participate in the Catholic Church you may feel lonely with a 
community and lose parts of your cultural and religious identity.  
 
Think about/discuss: 

• What are the potential benefits of each choice? 
• What are the potential sacrifices of each choice?  
• How does being who you are at work/school impact your happiness and comfort? 

 
Scenario #1 Outcomes: 
 
You have decided to assimilate: 
 
Father hides his religious beliefs at work and gets a raise and promotion after 2 months. The 
increase in pay makes life much easier for the family and the family’s eldest daughter can now 
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return to school. In order to hide the family’s Catholic faith you do not attend church. Without 
the support of a community the family is lonely and isolated. Father and mother are worried that 
the children will grow up without faith and will be ashamed of their family’s history and religion.  
 
What did you expected would happen? 
What surprises you about this outcome? 
 
You have decided not to assimilate: 
 
You decide to stay faithful to your Catholic religion because it is important to who you are and 
makes your happy. Your family is involved in the Catholic Church and the community has been 
very important. The kids sing in the choir and attend parochial school - they are learning about 
and are proud of their Irish Catholic heritage. Father’s boss finds out that you are Irish Catholic 
and reduces his pay to 75 cents a day. Mother and the eldest daughter have to take on more 
work as seamstresses. After another month, father is fired from his job and the family’s future is 
very uncertain.  
 
What did you expected would happen? 
What surprises you about this outcome? 
 

Scenario #2: 
 
One of the children in your family is being teased at school for bringing traditional Irish food for 
lunch. He is being called names because other students know that he is Irish and have been 
taught by their parents and society to discriminate against Irish folks. Your child is very unhappy 
and begs you to send him to school with non-traditional Irish food instead so he will have the 
same food as the other students.  
 
Scenario #2 Choices:  
 
Do you choose to: 
 
Even though your child is being teased, you decided to send him to school with traditional Irish 
food. You tell him to be proud of his culture and heritage. Sometimes life can be hard and people 
can be mean but you should not change who you are to fit in.  
OR 
Send your child to school with bread and butter with the hope that he will no longer be teased by 
his classmates. The food cost more than the traditional Irish food that you buy.  
 
Think about/Discuss: 

• What are the potential benefits of each choice? 
• What are the potential sacrifices of each choice?  
• How important is food to your culture/cultural identity? 

 
Scenario #2 Outcomes: 
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You have decided to assimilate: 
 
The non-traditional food that you send with your child for lunch cost more. In order to buy the 
food, mother has to take on more work as a seamstress. Even though he has different food, your 
child still gets teased for being Irish. He eventually becomes ashamed of his cultural history and 
does not want to eat traditional Irish food at home or attend church.  
 
What did you expected would happen? 
What surprises you about this outcome? 
 
 
You have decided not to assimilate: 
 
Your child continues to be teased for his traditional Irish food. He finds a group of friends at 
school who are also Irish and a few other students are not mean. The next year he attends a 
parochial school where most of the students are Irish Catholic. He is proud of his Irish history.  
 
What did you expected would happen? 
What surprises you about this outcome? 
 

Scenario #3  
 
Father only makes 85 cents at his job which is just enough to pay for rent and food. He just heard 
that he might lose some of his wages or possibly lose his job because free Black folks are moving 
North and are willing to work for less wages. Father’s friends in the Irish worker union are upset 
and want to vote to exclude Black workers from the union and try to prevent them from getting 
jobs. Your family knows what it is like to face hardship and be discriminated against but you are 
also worried for your family’s well-being and security.  
 
Scenario #3 Choices: 
 
Do you choose to: 

 
Do you let your Irish friends in the union that you are joining the abolitionist movement because 
you are against slavery? You believe that all people should have access to work and wages.  
OR 
Do you join your friends in the union to discriminate against Black workers? You can vote 
against allowing Black workers to join the union and try to prevent them from getting jobs in the 
mill. This may protect your wages and job to ensure that you can support your family. 
 
Think about/Discuss: 

• What are the potential benefits of each choice? 
• What are the potential sacrifices of each choice?  
• Why would Irish folks want to be considered “white” in the United States? 
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Scenario #3 Outcomes: 
 
You have decided to assimilate: 
 
Your vote to exclude Black workers from the union protects your wages for now. The Irish union 
reminded management that they are white and should be hired over Black workers because 
America is a “country of whites”. By discriminating against Black workers your family and the 
union are supporting antiblack sentiments in the United States and are closer to being considered 
white. Eventually management decides to hire Black workers at lower wages. Because the Black 
workers are not unionized they cannot fight for fair wages and your wages are cut to match their 
lower wages.  
 
What did you expected would happen? 
What surprises you about this outcome? 
 
You decided not to assimilate: 
 
Your refusal to vote to discriminate against Black workers isolates you from many of your friends 
in the Irish union. You do not receive the benefits that they seem to get from discriminating 
against Black folks. You hope that in the future a joint union can form between Irish workers and 
Black workers and together you can fight for fair wages and safer work conditions.  
 
What did you expected would happen? 
What surprises you about this outcome? 
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