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Essential Questions: Was the Louisiana Purchase a beneficial course of action?

Day 6

Learning Objectives:

Students will be able to identify the
long-term impacts of the Louisiana
Purchase in a webquest.

Standards:
OLS:SS8 10

Hook:

* Ask question: What do you think a
long term impact of the Louisiana
Purchase was?

Body:

*Students will complete a webquest
covering the long-term impacts of
the Louisiana Purchase, alone, in
pairs, or in groups of 3, depending
on student preference.

CrashCourse Jefferson video
Thought bubble portion)

Assessment:
Long-Term Effects Webquest

Closure & HW:

*Closure: The teacher will
inform the students that the
take-home message of the lesson
is that the Louisiana Purchase
had many long-lasting effects
beyond increasing the size of the
United States.

*Closure: Students will
determine their answer to the
question “Was the Louisiana
Purchase a beneficial course of
action?”

*HW: Students will select
evidence which helps to support
their position from the primary
documents examined in earlier
lessons and use that evidence to
prepare a presentation of 2-5
minutes to present in the next
class.

Day 7

Learning Objectives:

By the end of the period, students
will be able to present and defend
using primary and secondary
documents their position on the
question “Was the Louisiana
Purchase a beneficial course of
action?” in a short presentation.

Standards:
OLS:SS8 1
CCSS.ELA-LITERACY.RH.6-8.1

Body:
In groups of three to four,

students will each

present their answers to the
question “Was the Louisiana
Purchase a beneficial course of
action?” and back up their
position with the evidence they
selected from the primary
documents. As each student
presents, they will be recorded
by a camera on a tripod next to

one of the other group members.

While one student is presenting,
the others will fill out the Final
Presentation Worksheet, where
they write down the presenter’s
position and their supporting
evidence.

Assessment:

*Final Presentation Worksheet
*Presentation and related
materials

Closure & HW:

*Closure: Turn in worksheet,
video file, and any related
materials.

*Closure: The teacher will give
a preview of the next
section/lesson.

Notes on the standards:

National Center for History
in the Schools (NCHS)
standards:
*Day 1: Historical Thinking
3G, 3G
*Day 2: Historical Thinking
3G
*Day 3: Historical Thinking
3A,3B
*Day 4: Historical Thinking
4F
*Day 5: Historical Thinking
4F, 3B
*Day 6:
*Day 7: Historical Thinking
3], 4F
*Every day: US History
Content Standards:
Era 4: Standard 1

ONLS:SS8 means Ohio’s
Learning Standards: Social
Studies Grade 8

CCSS.ELA-LITERACY.RH.
6-8 means Common Core
State Standards English
Language Arts Literacy in
History Grades 6-8



http://www.classroomzoom.com/lessons/401/the-louisiana-purchase
http://www.usgennet.org/usa/topic/preservation/history/louis/chpt25.htm
http://www.smithsonianmag.com/history/how-the-louisiana-purchase-changed-the-world-79715124/?no-ist
http://d3tt741pwxqwm0.cloudfront.net/WGBH/rttt12/rttt12_int_westexp/index.html
https://www.kshs.org/kansapedia/indian-removal-act/16714
https://www.youtube.com/watch?v=_3Ox6vGteek&index=10&list=PL8dPuuaLjXtMwmepBjTSG593eG7ObzO7s
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
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It’s All About the Mississippi

Your Name Samantha Clonch Date 4/11/16
Subject/ Course | Social Studies Grade 8

Unit Topic or The Louisiana Purchase # of Students | 20
Theme

Class Length 45 minutes Day 1 of 7 CMT Initials

Essential Question(s)

Was the Louisiana Purchase a beneficial course of action?

Lesson Rationale and Summary

The Louisiana Purchase is a vital event in the expansion of the United States. The political, social, and physical
characteristics of the United States today would not be the same had the Louisiana Purchase not occurred or occurred
differently. This particular lesson sets the scene for the Louisiana Purchase and is important because it explains why the
events that resulted in the Louisiana Purchase occurred. It is being taught this way because the activity helps students more
easily understand multiple perspectives and visualize the characteristics that distinguished the time period. The goal of the
lesson is for students to be able to understand and describe the state of affairs in the United States prior to the Louisiana
Purchase, as well as proposed solutions to the affairs. The instructional strategies used to accomplish the goal are process
drama and questioning.

Standards

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 13: Modern and historical maps and other
geographic tools are used to analyze how historic events are shaped by geography.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 3C: Analyze cause-and-effect
relationships and multiple causation, including the importance of the individual, the influence of ideas. and 3G:
Challenge arguments of historical inevitability.

e National Center for History in the Schools (NCHS) standards: Content Standards Era 4: Content Statement 1: United
States territorial expansion between 1801 and 1861, and how it affected relations with external powers and Native
Americans

Learning Objectives

e By the end of the lesson, students will be able to describe the state of affairs prior to the Louisiana Purchase and
proposed solutions to the affairs in an exit slip.

Academic Language

H=hook B=Body C=closure

geography (H, B, C) United States of America (H, B, C) Gulf of Mexico (H, B, C)
mountains (H, B, C) Spain (H, B, C) Explain (B, C)

river (H, B, C) France (H, B, C) Identify (H)

territory (H, B, C) trade (B, C) Label (H)

state (H, B, C) economy (B, C) Discuss (B, C)

country (H, B, C) revolt (B, C) Review (H, C)

gulf (H, B, C) revolution (B, C) shipping (B, C)
Mississippi River (H, B, C) farmers (B, C) Saint Domingue (B, C)
Appalachian Mountains (H, B, C) merchants (B, C) Thomas Jefferson (B, C)
Atlantic Ocean (H, B, C) governor (B, C) Alexander Hamilton (B, C)
Gulf of Mexico (H, B, C) president (B, C) Indiana Territory (B, C)
Mississippi Territory (B, C) Northwest Territory (B, C) New Orleans (B, C)

Syntax and Discourse: The lesson is a whole class discussion in which the teacher will be asking questions of students to
keep the lesson moving, but students are encouraged to ask questions as the lesson progresses to aid their understanding or
to help progress the lesson further. Students will be taking on differing roles during the body and the teacher will be asking
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students questions which they will answer from their role’s perspective. Questions that the students ask may be from the
perspective of their role or from their own perspective.

Planned Assessments

Exit slip (formative assessment given during the closure)

Differentiated Instructional Strategies

The process drama/discussion may be recorded to aid auditory learners later on. Most of the differentiation in the lesson
comes from giving different roles to different students so that students will be asked questions which fit their level of
comprehension. The process drama is also good for differentiation because it engages students who learn through listening
and through movement better than a regular lecture would. For the exit slip, students may type their answers, write them by
hand, or record a video with their answers. The floor of the classroom will be cleared so that all students can see the map
on the floor and because of that students with mobility disabilities will have little trouble moving around.

List Resources

computer

projector

white board or projector screen

large sticky notes (for hook)

masking tape (to create parts of the map of the U.S. on the floor)

pieces of paper with various geographical features printed on them (New Orleans, Mississippi River, Gulf of Mexico,

Appalachian Mountains, Indiana Territory, Northwest Territory, Mississippi Territory, Saint Domingue, etc.)

e Hamilton, A. (1803). For the Evening Post, [8 February 1803]. Retrieved from Founders Online
http://founders.archives.gov/documents/Hamilton/01-26-02-0001-0062

e Jefferson, T. (1802). From Thomas Jefferson to Robert R. Livingston, 18 April 1802. Retrieved from Founders Online
http://founders.archives.gov/documents/Jefferson/01-37-02-0220

o  Both of the Hamilton and Jefferson sources are included in the Lesson Plan 1: Primary Documents resource

e  Exitslips

e  Westward Expansion, 1790-1850 Interactive Map

e Envelopes with student names on the outside and their role with background information inside

THE LESSON

1. HOOK Allotted Time: 7 minutes

o The teacher will have the the Westward Expansion, 1790-1850 Interactive Map projected on the board or projector
screen.

e The teacher will direct students to form groups of three.

e Each group will work together to create labels for the major geographic/geologic features on the map.

e Group members will take turns placing their group’s labels on the map.

o The teacher will click “Show Geologic Features” to check their accuracy.

o The teacher will summarize the key features of the map and will address any mistakes that were made.

o The teacher will say something like this transition statement: “All right everyone, now that we’ve reviewed the
geographic features of the eastern United States, we’re going to look at how those features influenced the state of affairs
in the U.S. from about 1800 to about 1803.”

2. BODY Allotted Time: 31 minutes

e The teacher will instruct students to pick up the envelope with their name on it from the front of the room. The
envelope contains their role for the process drama and where they should locate themselves on the map on the
floor. *

e The teacher will inform students that they have a minute to read their roles and to orient themselves (some
students may be alone while others are in small groups) on the map.

e  Students will introduce what their roles are to the rest of the class (groups may work together to create one
introduction for the whole group if they wish).

e The teacher will inform students that they may ask questions at any time, from their perspective or the
perspective of their role.



http://founders.archives.gov/documents/Hamilton/01-26-02-0001-0062
http://founders.archives.gov/documents/Jefferson/01-37-02-0220
http://www.pbslearningmedia.org/resource/rttt12.soc.ush.westexp/westward-expansion-17901850/
http://www.pbslearningmedia.org/resource/rttt12.soc.ush.westexp/westward-expansion-17901850/
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e Students, from the perspectives of their roles, will answer teacher questions in order to work out what the state of
affairs was in the United States prior to the Louisiana Purchase.
® Questions:
= For each group of settlers: “What goods do you produce and what do you do with them?”
(should say “use some for ourselves and sell some to merchants™)
= For the merchants: “What do you do with the goods you buy?” (should say sell them back on
the east coast or to foreign countries). “How do you get those goods to the east or the other
countries?” (Should say ship them down the Mississippi River)
= To anyone: “So the merchants ship the goods down the Mississippi. What other bodies of water
do the goods go through before reaching the east coast or, let’s say, France?” “Why don’t the
merchants just ship the goods over land back to the east? Wouldn’t that be quicker and
cheaper?” (trace a path from where the merchants are to where Jefferson and Hamilton are)
(should answer that the Appalachians are in the way and that it takes longer and is therefore
more expensive) (recommended that the revolutionaries or France are targeted to give answers
since they may not be talking for a while)
=  For Spain: “How do you feel about Americans travelling through your city in order to trade
their goods?”” Depending on the answer, “So you’re annoyed with the Americans. What are you
going to do about that?” if they say the Americans are annoying, or “It doesn’t bother you at all
that Americans are saving money and therefore increasing how much they can make selling the
goods by travelling through New Orleans?” if they say they don’t really care about the
Americans travelling through (goal is to get them to realize that Spain often closed off New
Orleans to Americans)
= For the merchants, once Spain says it’s closing New Orleans to Americans: “What does Spain’s
decision mean for you?” (should say they’re not gonna buy goods anymore)
=  For the settlers: “And how does that affect you?” (not going to be able to get what they
need/afford it)
= To Jefferson and Hamilton: “How does this affect the United States overall?”” (should explain
that it harms the economy and limits American growth)
= To Spain: “Do you still feel the same? Are you going to keep New Orleans closed to
Americans?” (key phrase Spain was made aware of on their role card, the indication to give the
Louisiana Territory to France)
= To France: “What are you going to do with the Louisiana Territory?” If they don’t say anything
about their relationship with the U.S. ask “What about the Americans going through New
Orleans for trade, would you allow that?”
= To anyone: “Has the situation with American trade really changed? Why or why not?”
= To anyone: “What can be done to ensure that American trade continues?”’
e After students give some suggestions, the teacher will show the Hamilton editorial and the Jefferson
letter
o  The teacher will have students read important quotes out loud for the rest of the class.
e NOTE: This is the indication for the revolutionaries to revolt
® More questions:
=  To France: “What are you going to do now that you’ve got a revolution on your hands? What
does this mean for the Louisiana territory?
*=  To Hamilton and Jefferson: “Now that France has something else on its plate, what course of
action do you think the United States should take?”

e Once Hamilton and Jefferson have given their answers, the teacher will wrap-up by saying something like “All
right, so Hamilton you think the U.S. should do x and Jefferson you think we should do y. Those are good ideas.
Tomorrow we’ll see what the United States actually did. Thank you all so much for your participation, by the
way. That went fantastic.”

3. CLOSURE Allotted Time: 7 minutes
e The teacher will pass out the exit slips.

While doing so, the teacher will ask the students what they believe the take-home message of the lesson was.

The teacher will call on the students who raise their hand to share their answer.

The teacher will instruct students to complete their exit slip and to turn it in when finished.

Students will fill out their exit slip.

Students will turn in their exit slip when finished.
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Assessment: Exit slip |

*These roles should be planned ahead and should be determined based on the students in each particular class. Some students
who need more of a challenge may be given roles where they will be answering questions alone, such as Spain, France,
Thomas Jefferson, or Alexander Hamilton, while others may be more challenged by working in groups. The same is true for
students who may be struggling with the content. Answering questions solitarily may be useful for some students while others
may benefit from being able to discuss their answer with other students. The teacher should use knowledge of their students to
determine the roles they play. Other roles include merchants who ship goods on the Mississippi River, settlers from the Indiana
territory, and settlers from the Mississippi territory. Students should be given information about their roles in their envelopes.
For instance, France would be told that if they get any territory in North America (i.e. Louisiana) they would colonize the area.
Settlers would get told what they produce and what they do with those goods, Spain would get told their relationship with the
United States, etc. The students should get just enough information to get their minds working to answer deeper questions from
the teacher without giving them the answers to those deeper questions.

REFLECTION

This section is where teachers can reflect on how the lesson is going/went and can make notes about what needs changed
or tweaked before the lesson is taught again.
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Let’s Make a Deal!
Your Name Samantha Clonch Date 4/11/16
Subject/ Course | Social Studies Grade 8
Unit Topic or The Louisiana Purchase # of Students | 20
Theme
Class Length 45 minutes Day 2 of 7 CMT Initials

Essential Question(s)

Was the Louisiana Purchase a beneficial course of action?

Lesson Rationale and Summary

The Louisiana Purchase is a vital event in the expansion of the United States. The political, social, and physical
characteristics of the United States today would not be the same had the Louisiana Purchase not occurred or occurred
differently. This particular lesson is being taught so that students can understand the complexity of the purchase part of the
Louisiana Purchase. It is being taught this way because this method is a more engaging way for students to learn about the
topic than a lecture is. The goal of the lesson is for students to be able to explain how the Louisiana Purchase was a
complex series of events and negotiations. Group interaction is the instructional strategy that will be used to accomplish
this goal.

Standards

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 2: North America, originally inhabited by
American Indians, was explored and colonized by Europeans for economic and religious reasons.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 3G: Challenge arguments of
historical inevitability.

e National Center for History in the Schools (NCHS) standards: Content Standards Era 4: Content Statement 1: United
States territorial expansion between 1801 and 1861, and how it affected relations with external powers and Native
Americans

Learning Objectives

e By the end of the class, students will be able to explain how the Louisiana Purchase was a complex series of
events and negotiations in an exit slip.

Academic Language

H=hook B=Body C=closure

United States of America (B, C) Spain (B, C) Explain (B, C)

France (B, C) Discuss (B) Review (C)

Mississippi River (B) Saint Domingue (B) Thomas Jefferson (B, C)
Louisiana Purchase (B, C) Negotiate (B) Louisiana Territory (B, C)

New Orleans (B, C)

The hook is a question requiring an answer in full sentences. There are also some questions on the worksheet to guide
student learning, but for the most part students will be developing their own questions to move their negotiations along.
The questions on the worksheet will require a mix of complete sentence answers and incomplete sentence answers. There
will be a short whole class discussion after the main learning activity to discuss the results of the various negotiations. The
students will be discoursing in small groups for the bulk of the lesson.

Planned Assessments

Exit slip (formative assessment given during the closure)
Treaty-Making Activity Packets (formative assessment given during the body)
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Differentiated Instructional Strategies

Students will be paired/grouped by the teacher and therefore students who need a little more help to grasp the subject can
be paired/grouped with students who can best help them learn. The teacher (and co-teacher if in such a setting) will also be
circulating the room as the CLT is occurring and will be able to help when any questions and/or difficulties arise. If needed
a co-teacher may focus their attention specifically on one or two groups who need more help with the activity while the
other co-teacher circulates among the rest of the class. For the exit slip, students may type their answers, write them by
hand, or record a video with their answers.

List Resources

Projector

Computer

White board or projector screen

Exit slips

Treaty-Making Activity Packets

Congress. (1803). Treaty between the United States of America and the French Republic. Retrieved from Our

Documents http://www.ourdocuments.gov/doc.php?doc=18&page=transcript

e Congress. (1803). Convention between the United States of America and the French Republic. Retrieved from Our
Documents http://www.ourdocuments.gov/doc.php?doc=18&page=transcript

e Congress. (1803). Convention between the United States of America and the French Republic. Retrieved from Our
Documents http://www.ourdocuments.gov/doc.php?doc=18&page=transcript

e Primary Documents and Politician Information Packets

THE LESSON

1. HOOK Allotted Time: 7 minutes
e The teacher will have the question “Describe a situation in which you had to negotiate for something. Was it

simple to come to an agreement or did you have to make several offers?” projected on the board or projector

screen.

The teacher will instruct students to answer the question on a sheet of paper in a few complete sentences.

The students will answer the question.

The teacher will ask for a few students to share their answers.

The teacher will explain that in this lesson students will be learning about the Louisiana Purchase, the United

States’ solution to issues that were discussed in the previous lesson.

The teacher will instruct students to turn in their answers.

e As a transition, the teacher will explain that instead of being a simple purchase like its name implies, the
Louisiana Purchase was actually a complex negotiation (the teacher can say it was similar to one, some, or all of
the students’ examples or that it was different than one, some, or all of the students’ examples, depending on
what the student responses are), and that in the lesson’s activity the students are going to discover why it was
more complex.

2. BODY Allotted Time: 31 minutes

e The teacher will divide students into groups of three (teacher preference).

e The teacher will appoint two students from each group to represent the American delegates and the other student
to represent the French delegate.

e The teacher will give each student the appropriate activity packet for the delegate they are representing.

e The teacher will instruct students to read the background information in their activity packets and to follow the
instructions to complete the activity.

e The delegates in each group will negotiate with each other to try and meet their goals. What they end up buying
and for how much will vary depending on each group’s negotiations.

e The teacher will circulate the room as the groups negotiate.

e  Once groups have completed their negotiations, the teacher will ask the students to reveal their results to the rest
of the class.

e The teacher will encourage the class to discuss which results they think were the best situation.



http://www.ourdocuments.gov/doc.php?doc=18&page=transcript
http://www.ourdocuments.gov/doc.php?doc=18&page=transcript
http://www.ourdocuments.gov/doc.php?doc=18&page=transcript
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e The teacher will ask the students what they think the actual outcome was (possibly ask which of the groups’
results the class thinks were the most similar to the actual results)

e The teacher will explain what the actual outcome of the Louisiana Purchase was (how much land was purchased,
where, for how much, how the money was broken down) using the three primary documents that make up the
Louisiana Purchase (see resource list) to supplement the discussion.

e The teacher will point out why these different characteristics made the Louisiana Purchase complex and not
simply an impulse purchase.

Assessment: Packet/worksheet for the above activity. The students will use this to guide their negotiations and will fill in
answers as they go through the activity.

3. CLOSURE Allotted Time: 7 minutes
e The teacher will instruct the students to turn in their Treaty-Making Activity Packets.
e The teacher will instruct students to pick up an exit slip, fill it out, and turn it in when finished.
e The students will turn in their Treaty Negotiation packets and pick up an exit slip.
e  Students will fill out an exit slip with the question “The Louisiana Purchase is usually portrayed as a quick

impulse purchase by the United States. However, it was much more complex. Explain why it was much more

complex in 2-3 sentences.”

Students will turn in their exit slips when finished.

e The teacher will explain that in the next lesson they will be doing a process drama interview that requires 4-6
volunteers who are willing to do some homework.

e The teacher will give the 4-6 volunteers the information they need to complete their homework.

Assessment: The exit slip. See above.

Homework: 4-6 volunteers will be given the Primary Documents and Politician Information Packets to read to prepare for
the process drama interview the next day. They will need to read them and be able to answer questions about their
character and their character’s position.

REFLECTION
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The Great Debate
Your Name Samantha Clonch Date 4/12/16
Subject/ Course | Social Studies Grade 8
Unit Topic or The Louisiana Purchase # of Students | 20
Theme
Class Length 45 minutes Day 3 of 7 CMT Initials

Essential Question(s)

Was the Louisiana Purchase a beneficial course of action?

Lesson Rationale and Summary

The Louisiana Purchase is a vital event in the expansion of the United States. The political, social, and physical
characteristics of the United States today would not be the same had the Louisiana Purchase not occurred or occurred
differently. This particular lesson is being taught so that students can understand the political debate that sprang up
following the Purchase regarding Jefferson’s choices. This lesson will help students understand the impact the Purchase
had on the interpretation of the Constitution and on presidential powers. This lesson is being taught this way to give
students a more personal look into the past. The goal of the lesson is for students to learn how the Louisiana Purchase
impacted political discourse, presidential power, and constitutional interpretation through the process drama technique
called interviewing.

Standards

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 1: Primary and secondary sources are
used to examine events from multiple perspectives and to present and defend a position.

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 10: Westward expansion contributed to
economic and industrial development, debates over sectional issues, war with Mexico and the displacement of
American Indians.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 3A: Compare and contrast differing
sets of ideas.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 3B: Consider multiple perspectives.

e National Center for History in the Schools (NCHS) standards: Content Standards Era 4: Content Statement 1: United
States territorial expansion between 1801 and 1861, and how it affected relations with external powers and Native
Americans

e Common Core State Standards English Language Arts Literacy in History Grades 6-8: Standard 1: Cite specific textual
evidence to support analysis of primary and secondary sources.

(Italics indicate which part of the standard will be focused on in this lesson)

Learning Objectives

e By the end of the lesson, students will be able to express how the Louisiana Purchase impacted political discourse,
presidential power, and constitutional interpretation in a worksheet.

Academic Language

H=Hook B=Body C = Closure

Thomas Jefferson (B) Alexander Hamilton (B) Federalists (B) Democratic-Republicans (B)
presidential power (B, C)  treaty (B) expressed powers (B, C) implied powers (B, C)
Constitution (B, C) debate (B) interview (B) ask (B)

explain (B) role play (B) Louisiana Purchase (B, C)  Rufus King (B)

Timothy Pickering (B) Samuel Brazer (B)

The hook is a question requiring full sentence answers. Students will also be developing their own questions for the
majority of the body of the lesson. The teacher may ask questions of the students to keep the role-play interview moving.
On the worksheet, students will be asked to answer in full sentences for some questions. The whole class will be
participating in the interview, and then there will be a whole class discussion about what was learned during the interview.
The audience is expected to ask questions of the role-players during the interview.
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Planned Assessments

Notes Worksheet (formative assessment given in the body)

Differentiated Instructional Strategies

This lesson will be differentiated by tiered assignments. There will be three different worksheets for students with varying
levels of skills and knowledge. Additionally, during the class discussion, if there is a co-teaching situation, one teacher can
lead a discussion with a group of students who need more guidance, while the other teacher can manage the discussion with
the rest of the students. Students may also record the interview so that they can go back and listen to the recording in order
to fill out their worksheet so that they can focus their full attention on what is being said during the interview instead of
having to split their attention between the speakers and their worksheet.

List Resources

Computer

Projector

White board or projector screen

Notes Worksheets

Chairs (for students doing the role playing)

Primary Documents and Politician Information Packets (for the students who are not role-playing)

THE LESSON

1. HOOK Allotted Time: 7 minutes

e The teacher will have “Are there any topics that you have a different opinion about than a friend/sibling/cousin does?
How easy is it to have a calm conversation about that topic?” projected on the board or projector screen.

e The teacher will instruct the students to answer the question on a sheet of paper in a few full sentences and to turn it in
when they are finished.

e The students will answer the question.

e The teacher will ask for a few students to share their answers.

e The teacher will say something like this transition statement: “You’re probably wondering what differences in opinion
have to do with the Louisiana Purchase. Well, not everyone thought that the Louisiana Purchase was a wise decision.
There was actually some pretty heated debate about it. Today we’re going to explore that debate through a process
drama interview.”

2. BODY Allotted Time: 32 minutes

e The teacher will instruct the students portraying Brazer, Hamilton, Pickering, King, and Jefferson to sit in the
chairs at the front of the room. (These students volunteered for the roles in the previous class and went home and
learned about their character so that they are prepared to answer questions from that point of view.)

e The teacher will pass out the Notes Worksheet to the rest of the class.

e The teacher will instruct the rest of the class to ask the role-playing politicians questions, guided by their
worksheet, in order to learn about the politicians’ opinions on the Louisiana Purchase, and the actions that
Jefferson took following the Purchase.

e The teacher will instruct the students in the audience to fill out the worksheet as the interview progresses.

e The teacher will ask the role-playing politicians to introduce themselves and give basic descriptions about their
positions.

e The students who are role-playing politicians will answer the audiences questions, staying in character as much

as possible.

The students in the audience will ask the politicians questions.

The students in the audience will fill out their worksheets as the interview is taking place.

The teacher will prompt the audience to encourage questioning when lulls in the interviewing are reached.

The teacher will lead a discussion about the worksheet once they have determined enough questions have been

asked.

The teacher will encourage students to ask any questions they have about the interview.

e The teacher will instruct the students to turn in their worksheet once the discussion is over and the worksheet is
completed.
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e The teacher will inform students that if they are unable to complete the worksheet in class they may take it home
to complete it for homework.
e The students will turn in the worksheet as they complete it.

Assessment: Notes Worksheet, hopefully completed by the end of class but may be completed as homework if necessary.

3. CLOSURE Allotted Time: 6 minutes
e The teacher will ask the students what they believe the take-home message of the lesson was.
e The teacher will call on the students who raise their hand to share their answer.
e The teacher will explain that in the next lesson the students will be participating in the first half of a jigsaw
activity about silenced groups

Assessment: Notes Worksheet, hopefully completed by the end of the class but may be completed as homework if
necessary.

Homework: Notes Worksheet, if necessary

REFLECTION




Lesson Plan Template ¢ Revised 2015 Page 1 of 2

It’s a Small World (Part 1)

Your Name Samantha Clonch Date 4/13/16
Subject/ Course | Social Studies Grade 8

Unit Topic or The Louisiana Purchase # of Students | 20
Theme

Class Length 45 minutes Day 4 of 7 CMT Initials

Essential Question(s)

Was the Louisiana Purchase a beneficial course of action?

Lesson Rationale and Summary

The Louisiana Purchase is a vital event in the expansion of the United States. The political, social, and physical
characteristics of the United States today would not be the same had the Louisiana Purchase not occurred or occurred
differently. This particular lesson is being taught so that students can understand the impact the Purchase had on groups
that are often overlooked during the study of the event. Using a Jigsaw activity to teach this lesson puts the students in
control of their learning and engages them more than a lecture would. The goal of the lesson is for students to learn about
silenced groups that were affected by the Louisiana Purchase and how the Louisiana Purchase affected them.

Standards

® Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 10: Westward expansion contributed to
economic and industrial development, debates over sectional issues, war with Mexico and the displacement of
American Indians.

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 16: Cultural biases, stereotypes and
prejudices had social, political and economic consequences for minority groups and the population as a whole.

e Common Core State Standards English Language Arts Literacy in History Grades 6-8: Standard 1: Cite specific textual
evidence to support analysis of primary and secondary sources.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 3B: Consider multiple perspectives.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 4f: Support interpretations with
historical evidence.

e National Center for History in the Schools (NCHS) standards: Content Standards Era 4: Content Statement 1: United
States territorial expansion between 1801 and 1861, and how it affected relations with external powers and Native
Americans

(Italics indicate which part of the standard will be focused on in this lesson)

Learning Objectives

e By the end of the period, students will be able to explain to other students in a discussion based on their notes the
impact the Louisiana Purchase had on one of the following silenced groups: the Free People of Color of
Louisiana; the Choctaw Nation; the Osage, Missouri, Oto, Panis, Cansas, Ayowais, & Sioux Nations; the Caddo
Nation; the Sauk Nation; the People of Louisiana (subscribers, planters, merchants, & other inhabitants); or the
French Inhabitants of Louisiana.

Academic Language

H: Hook B:Body C: Closure

Louisiana Purchase (B) Choctaw Nation (B) Osage Nation (B) Free People of Color of Louisiana (B)
French Inhabitants of Louisiana (B) Sioux Nation (B) Sauk Nation (B) Caddo Nation (B)

People of Louisiana (subscribers, planters, merchants and other inhabitants) (B) ~ Missouri Nation (B) read (B)
Oto Nation (B) Panis Nation (B) Canas Nation (B)  Ayowais Nation(B) discuss (B) prepare (B)

Students will be developing their own questions. On the Silenced Group Notes Worksheet, students may write in whatever
manner they see fit (words, phrases, full sentences, paragraphs) so long as they are recording enough information for them
to teach the information in the next lesson. Students are having small group discussion in a Jigsaw format, with the second
part of the Jigsaw format taking place in the next lesson.

Planned Assessments

Silenced Group Notes Worksheet (formative assessment given in the body)
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Differentiated Instructional Strategies

Briefly Describe:

Students will be grouped so that there are varying levels of knowledge and skill within each group, to help ensure that
students with less knowledge and/or skill with the topic can receive guidance and help from their peers as they learn about
their specific topic. The teacher will also be circulating to help clear up any confusion that occurs and provide additional
guidance if necessary. If the classroom is a co-teaching situation, one teacher can work with a group of students who need
more assistance throughout the whole period while the other teacher circulates as stated above.

List Resources

e Primary and Secondary Documents Packets
e Silenced Group Notes Worksheets

THE LESSON

1. HOOK Allotted Time: 6 minutes

e The teacher will instruct students to, in their seating groups, to state one activity each of them did [the past weekend,
last night, depends on when the lesson falls].

e The teacher will ask one group to share their activities

e The teacher will then make it seem like they’re moving on with the lesson.

e Hopefully a student will object to everyone not getting the chance to share.

e The teacher will use this as a springboard to begin talking about silenced groups and what they are historically.

e The teacher may have to bring attention to the fact that most groups of students were silenced if the students do not.

e The teacher will say something like this transition statement: “Silenced groups can be found all throughout history.
Today you will be exploring the experiences of some of the silenced groups that were effected by the Louisiana
Purchase.”

2. BODY Allotted Time: 34 minutes

e The teacher will divide students into groups of 3-4.

e The teacher will pass out the Silenced Group Notes Worksheet and the Primary and Secondary Documents
Packets.

e The teacher will inform the students that they will read primary and secondary documents explaining the impact
of the Louisiana Purchase on various historical groups (free people of color, various Native American groups,
French settlers, etc) and take notes while they do so because they will be teaching their new groups the
information in the next lesson.

e Each student will take notes on their assigned historical group and will prepare to teach other students about the
impact of the Louisiana Purchase on their historical group.

e The students in each group will work together to understand the primary document related to their silenced group
and answer the questions Silenced Group Notes teaching worksheet.

e The teacher will circulate the room, clearing up any confusion and providing additional guidance as needed.

Assessment: Silenced Group Notes Worksheet: This is the worksheet that students will fill out during their discussions
during the body. Students will turn these in at the end of the next lesson after using them to prepare for their teaching and
after using them to teach during the next lesson.

3. CLOSURE Allotted Time: 5 minutes
e The teacher will ask the students if they still have any questions about their groups or what they will do during
the next lesson.
e The teacher will answer any such questions.
e The teacher will explain to the students that for homework they should look over their notes and prepare to teach
their new group members in the Jigsaw Part 2.

Homework: Students should look over their notes from the Jigsaw Part 1 and prepare to teach their new group members in
the Jigsaw Part 2 in the next lesson.

REFLECTION (Record on the back)
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It’s a Small World (Part 2)

Your Name Samantha Clonch Date 4/13/16
Subject/ Course Social Studies Grade 8

Unit Topic or Theme | The [ouisiana Purchase # of Students | 20
Class Length 45 minutes | Day 5 of 7 CMT Initials

Essential Question(s)

Was the Louisiana Purchase a beneficial course of action?

Lesson Rationale and Summary

The Louisiana Purchase is a vital event in the expansion of the United States. The political, social, and physical
characteristics of the United States today would not be the same had the Louisiana Purchase not occurred or occurred
differently. This particular lesson is being taught so that students can understand the impact the Purchase had on groups
that are often overlooked during the study of the event. Using a Jigsaw activity to teach this lesson puts the students in
control of their learning and engages them more than a lecture would. The goal of the lesson is for students to learn about
silenced groups that were affected by the Louisiana Purchase and how the Louisiana Purchase affected them.

Standards

® Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 10: Westward expansion contributed to
economic and industrial development, debates over sectional issues, war with Mexico and the displacement of
American Indians.

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 16: Cultural biases, stereotypes and
prejudices had social, political and economic consequences for minority groups and the population as a whole.

e Common Core State Standards English Language Arts Literacy in History Grades 6-8: Standard 1: Cite specific textual
evidence to support analysis of primary and secondary sources.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 3B: Consider multiple perspectives.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 4f: Support interpretations with
historical evidence.

e National Center for History in the Schools (NCHS) standards: Content Standards Era 4: Content Statement 1: United
States territorial expansion between 1801 and 1861, and how it affected relations with external powers and Native
Americans

(Italics indicate which part of the standard will be focused on in this lesson)

Learning Objectives

e By the end of the activity, students will be able to summarize in a table the impact of the Louisiana Purchase on
all of the following silenced groups: the Free People of Color of Louisiana; the Choctaw Nation; the Osage,
Missouri, Oto, Panis, Cansas, Ayowais, & Sioux Nations; the Caddo Nation; the Sauk Nation; the People of
Louisiana (subscribers, planters, merchants, & other inhabitants); or the French Inhabitants of Louisiana.

Academic Language

H: Hook B: Body C: Closure

Louisiana Purchase (B) Choctaw Nation (B) Osage Nation (B) Free People of Color of Louisiana (B)
French Inhabitants of Louisiana (B) Sioux Nation (B) Sauk Nation (B) Caddo Nation (B)

People of Louisiana (subscribers, planters, merchants and other inhabitants) (B) ~ Missouri Nation (B)

Oto Nation (B) Panis Nation (B) Canas Nation (B)  Ayowais Nation(B) discuss (B)

record (B)  explain (B) understand (B) compare (B)  contrast (B)

On the Silenced Group Table Worksheet, students may write in whatever manner they see fit (words, phrases, full
sentences, paragraphs) so long as they are recording enough information for them to understand what each group is and
how the Louisiana Purchase affected them. Students are having small group discussions in a Jigsaw format, a continuation
of the Jigsaw activity that began in the previous lesson. Students will be expected to develop questions as needed in order
to understand what their peers are explaining to them.

Planned Assessments

Silenced Group Table Worksheet (formative assessment given in the body)

Differentiated Instructional Strategies
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The teacher will also be circulating to help clear up any confusion that occurs and provide additional guidance if necessary.
If the classroom is a co-teaching situation, one teacher can work with a group of students who need more assistance
throughout the whole period while the other teacher circulates as stated above.

Additionally, students may record the explanations of their classmates in order to listen to the recording later so that they
can fill out their table in a setting that better meets their needs. Students may also fill out the chart electronically and either
print it out to turn it in, email it to the teacher, or upload it to the class website.

List Resources

® Extra Primary and Secondary Documents Packets
e Silenced Group Table Worksheets
e Final Presentation Instructions

THE LESSON

1. BODY Allotted Time: 38 minutes

e The teacher will divide the students into groups of 3-4 which are different from the previous lesson and consist of
one member from each of the previous lesson’s groups.

e The teacher will pass out the Silenced Group Table Worksheet or instruct the students to pick up a copy.

e The teacher will tell the students that each student in each group will take a turn teaching the rest of their group
about the silenced group they studied the previous lesson while the rest of the group takes notes on their
worksheet.

e The teacher will inform the students that they should cite evidence from their primary and secondary documents
when possible to add to their explanation.

e The teacher will also inform the students that when they are taking notes and listening to the other students speak,
they should ask questions to clear up any confusion they have or to get any more information they need.

e Finally, the teacher will inform the students that they should turn in their Silenced Group Notes Worksheet and
their Silenced Group Table Worksheet when all of the presentations for their group are finished.

e The students will take turns teaching each other about the silenced groups that were affected by the Louisiana
Purchase.

e The group members who are not teaching will fill out the table worksheet while their group member is speaking,
and will ask questions to clear up any confusion they have.

e The listening students may also record their group members talking so that they can go back later and use that
recording to fill in the table worksheet.

e The teacher will circulate the room, clearing up any confusion and providing additional guidance as needed.

e  When all of the presentations for their group are finished, the students will turn in their Silenced Group Notes
Worksheet from the previous lesson (what they used to teach) and their Silenced Group Table Worksheet (what
they took notes on during this lesson’s presentations).

Assessment: Silenced Group Table Worksheet

2. CLOSURE Allotted Time: 7 minutes
e The teacher will ask the students if they have any lingering questions about the silenced groups that were
discussed.

e The teacher will answer these questions, possibly asking the rest of the class if anyone could provide their
classmate with an answer.

e The teacher will explain that the take-home message of the Jigsaw Activity is: There are many groups who were
affected by the Louisiana Purchase that were silenced and therefore are not usually learned about.

e The teacher will hand out the homework.

e The teacher will inform the students that in the next lesson they will take a broader look at the effects of the
Louisiana Purchase.

Homework: Hand out the Final Presentation Instructions: Students will begin thinking about their answer to the question
“Was the Louisiana Purchase a beneficial course of action?”” They will also begin looking for evidence to support their
position from the primary documents examined in earlier lessons.

REFLECTION (Record on the back)
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Gold! Slavery? Land! Indian Removal? Hmmm....

Your Name Samantha Clonch Date 4/13/16
Subject/ Course | Social Studies Grade 8

Unit Topic or The Louisiana Purchase # of Students | 20
Theme

Class Length 45 minutes Day 6 of 7 CMT Initials

Essential Question(s)

Was the Louisiana Purchase a beneficial course of action?

Lesson Rationale and Summary

The Louisiana Purchase is a vital event in the expansion of the United States. The political, social, and physical
characteristics of the United States today would not be the same had the Louisiana Purchase not occurred or occurred
differently. This particular lesson is important because it teaches that the Purchase had impacts that lasted for many years
after the treaty was ratified, even up to today. It also shows how one event can lead to a chain of other events that
drastically affect the country. Structuring the lesson this way allows for more student interaction with the content than a
lecture would, increasing student attention and retention. The goal of the lesson is for students to learn about the long-term
impacts of the Louisiana Purchase by completing a webquest.

Standards

® Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 10: Westward expansion contributed to
economic and industrial development, debates over sectional issues, war with Mexico and the displacement of
American Indians.

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 16: Cultural biases, stereotypes and
prejudices had social, political and economic consequences for minority groups and the population as a whole.

e National Center for History in the Schools (NCHS) standards: Content Standards Era 4: Content Statement 1: United
States territorial expansion between 1801 and 1861, and how it affected relations with external powers and Native
Americans

(Italics indicate which part of the standard will be focused on in this lesson)

Learning Objectives

e Students will be able to identify the long-term impacts of the Louisiana Purchase in a webquest.

Academic Language

H-Hook B-Body C - Closure

long-term consequences (H, B) state creation (B) slavery (B) secessation (B) Indian Removal (B)
Mississippi River (B) trade (B) resources (B) farm land (B) grazing land (B)
continental power (B) Gold Rush (B) search (B) identify (B) research (B)

Students are being asked questions. They need to search through several provided websites and videos to locate the
answers. For the most part, students will be required to write in full sentences. Students may be having small group
discussions to complete the webquest if they work in pairs or groups of three.

Planned Assessments

Long-Term Effects Webquest (formative assessment given in the body)

Differentiated Instructional Strategies

The main source of differentiation in this lesson will be tiered assignments, with the web-quest having three versions, each
with varying levels of guidance about where students can find the answers to the questions. The use of computers allows
for the use of the speech function for those who prefer to learn by listening and for blind students. Should the classroom
contain English Language Learner (ELL) students, ensuring they are using computers and web browsers set to their
primary language is important, so that they would be given the option by the computer to have the websites for the
web-quest translated into that primary language from English. Copies of the web-quest can also be provided in their
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primary language if needed. The teacher would circulate the room as students are completing the web-quest, helping them
and paying particular attention to students with IEPs and 504s and ELL students. The use of computers also allows for the
use of dictation software for students who find it easier to say what they are thinking instead of typing or handwriting it.
Additionally, if the classroom is a co-teaching situation, one teacher can work with a group of students who need more
assistance throughout the whole period while the other teacher circulates as stated above.

List Resources

® Long-Term Effects Webquest (All three tiered versions; ELL versions if necessary; placed online in class website
or other area accessible to the students and teachers from the computer (to make accessing the links easier) and as
actual physical copies (2-3 more of each version than anticipated)

e computer, laptop, or tablet for each student, pair, or group of 3 students (depending on group set-up)

e headphones for each student

THE LESSON

1. HOOK Allotted Time: 5 minutes
e The teacher will ask the students: “What do you think a long-term impact of the Louisiana Purchase was?”
e The teacher will call on students who raise their hands to share their answers with the rest of the class.
e The teacher will say something like this transition statement: “Alright, now that we’ve established what you think
the long-term impacts of the Louisiana Purchase are, you’re going to find out if you’re right. Today you’re doing
a webquest, and you can work by yourself, with a partner, or in a group of three.”

2. BODY Allotted Time: 33 minutes

e The teacher will inform students that they have 33 minutes to work on the webquest, which includes the time it
takes them to find 1-2 partners if they don’t wish to work alone.

e The teacher will inform the students that they should follow the instructions on the webquest, raise their hands if
they have any questions, and turn in the webquest when they are finished.

e The teacher will pass out the webquest.

e The students will find 1-2 partners, if they wish.

e The students will complete the webquest covering the long-term impacts of the Louisiana Purchase, alone, in
pairs, or in groups of 3, depending on student preference.

e The teacher will circulate the classroom, aiding students where needed, and paying extra attention to students
with IEPs and 504s, and ELL students.

e The students will turn in the webquest as they complete it.

Assessment: Long-Term Effects Webquest

3. CLOSURE Allotted Time: 7 minutes

e The teacher will inform the students that the take-home message of the lesson is that the Louisiana Purchase had
many long-lasting effects beyond increasing the size of the United States.

e The teacher will ask the students “Was the Louisiana Purchase a beneficial course of action?”” and inform them
that they should use everything they have learn in this lesson and the previous five lessons to determine their
answer to that question.

e  Students will use the information they learned in this lesson and in previous lessons to determine their answer to
the question “Was the Louisiana Purchase a beneficial course of action?”

e The teacher will inform the students that their homework is to complete preparations for the presentation they
will give the next day in class on their answer to the question “Was the Louisiana Purchase a beneficial course of
action?”. The teacher should inform the students that the presentation is based on the critera listed on the sheet
given out as homework during the previous lesson.

Homework: Students will finish preparing for the next lesson’s presentations. Students will select evidence which helps to
support their position from the primary and secondary documents examined in earlier lessons. They will use that evidence
to prepare a presentation of 2-5 minutes to present in class tomorrow.

REFLECTION (Record on the back)
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Was It Worth It In The End?

Your Name Samantha Clonch Date 4/14/16
Subject/ Course | Social Studies Grade 8

Unit Topic or The Louisiana Purchase # of Students | 20
Theme

Class Length 45 minutes Day 7 of 7 CMT Initials

Essential Question(s)

Was the Louisiana Purchase a beneficial course of action?

Lesson Rationale and Summary

The Louisiana Purchase is a vital event in the expansion of the United States. The political, social, and physical
characteristics of the United States today would not be the same had the Louisiana Purchase not occurred or occurred
differently. The purpose of this lesson is for students to bring together what they have learned over the course of the past
seven lessons and present their answer to the essential question, Was the Louisiana Purchase a beneficial course of action?,
using evidence from the primary and secondary sources they explored. Students are presenting their answers to group
members instead of writing a paper because the activity is more active and engaging for students than writing individual
papers and handing them in would be. The goal of the lesson is for students to be able to present a well-supported position
on the essential question.

Standards

e Ohio’s New Learning Standards: Social Studies Grade 8: Content Statement 1: Primary and secondary sources are
used to examine events from multiple perspectives and to present and defend a position.

e Common Core State Standards English Language Arts Literacy in History Grades 6-8: Standard 1: Cite specific textual
evidence to support analysis of primary and secondary sources.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 3J: Hypothesize the influence of the
past.

e National Center for History in the Schools (NCHS) standards: Historical Thinking 4F: Support interpretations with
historical evidence.

e National Center for History in the Schools (NCHS) standards: Content Standards Era 4: Content Statement 1: United
States territorial expansion between 1801 and 1861, and how it affected relations with external powers and Native
Americans

Learning Objectives

e By the end of the period, students will be able to present and defend using primary and secondary documents their
position on the question “Was the Louisiana Purchase a beneficial course of action?” in a short presentation.

Academic Language

H- Hook B-Body C-Closure *Note: This is just a basic list of possible content-related academic language. The
specific content-related academic language each student uses will differ depending on their position and the evidence they
use to support it.

Louisiana Purchase (B)  Jefferson (B) Federalists (B) Democratic Republicans (B) treaty (B)
Mississippi River (B) trade (B) land (B) New Orleans (B)  Native Americans (B)
Free Blacks (B) slaves (B) Oregon (B)  present (B) record (B) listen (B) defend (B)

Students, when they are listening to the presentations of their peers, will be answering questions on the worksheet given to
them about the presentation. They may answer in single word responses, full sentences, or a paragraph depending on what
the question is asking. Students will be working in small groups with each individual member giving a presentation, and
the group members who are not presenting will be expected to ask questions of the presenter if needed to complete the
worksheet.
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Planned Assessments

Presentation (and any related materials to the presentation i.e. copy of powerpoint, song, poem, outline or notes for speech,
etc. (summative assessment given in the body)
Final Presentation Worksheet (formative assessment given in the body)

Differentiated Instructional Strategies

For this lesson, the product may be differentiated. The type of presentation that the students can give is up to them, as long
as they incorporate their answer to the essential question and support that answer with examples from the primary and
secondary sources. They can give a speech, they can do a presentation, they can sing a song, they can write a poem,
whatever way they wish to format their presentation is acceptable. Additionally, if needed, students with special needs or
English Language Learners may present directly to the teacher or record their presentation on their own instead of
presenting to their group. In a co-teaching situation, one teacher could focus exclusively on these students while the other
circulates the room, helping the other students with any technical difficulties or anxiety. For the worksheet, students may
write or type to fill it out, and may turn in a hard copy or an electronic copy. Students may also request a copy of their
group members’ presentation recordings so that they may fill out the worksheet at a later time and just pay attention to the
speaker as they are talking in class.

List Resources

® tripods for each group
e cameras for each group
e Final Presentation Worksheet

THE LESSON

1. INTRODUCTION Allotted Time: 7 minutes

e The teacher will divide the students into their groups (3-4 members each).

® The teacher will show the students how to use the camera and the tripod to record their presentations.

e The teacher will pass out the Final Presentation Worksheet and will tell students to fill out the worksheet as they
listen to their peers present.

e The teacher will tell the students to turn in their worksheets once all of their group members have finished
presenting and the worksheet has been filled out.

e The teacher will instruct the groups to get their cameras set up and to begin their presentations.

2. BODY Allotted Time: 36 minutes

e Students will present their answers to the question “Was the Louisiana Purchase a beneficial course of action?”,
backing up their position with the evidence they selected from the primary documents, and video-recording their
presentation as they give it.

e  While each student is presenting, the others will fill out the Final Presentation Worksheet, where they write down
the presenter’s position and their supporting evidence.

e The teacher will circulate the room as students give their presentations, helping them with any technical
difficulties or anxiety.

e The teacher will also ensure that students who are not presenting are staying on task.

Assessment: The presentation and the Final Presentation Worksheet are the assessments for the body. These are both items
that will be turned in at the end of the period. Students will be expected to fill out the Final Presentation Worksheet while
their group members are presenting. The students will also be expected to record their presentation while they are giving
it; they may ask a group member to start and stop the camera for them. Included in the assessment of the presentation will
be any other materials related to the presentation (i.e. a copy of their powerpoint, song, or poem, their outline or notes for
their speech, etc.).

3. CLOSURE Allotted Time: 2 minutes
e Students will turn in their worksheet, the video of their presentation, and any materials related to their
presentation (i.e. copy of powerpoint, song, or poem, outline or notes for speech, etc.).
e The teacher will give a preview of the next section/lesson for the students.

REFLECTION (Record on the back)
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The Louisiana Purchase Lesson Plans Resources By Samantha Clonch
Lesson Plan 1: It’s All About the Mississippi
Process Drama Teacher Information Sheet

Key Roles*
e Thomas Jefferson (recommendation: 1 student)
e Alexander Hamilton (recommendation: 1 student)
e Merchants (recommendation: 2 groups of students, one with 3 members and one with 2
members, for 5 total)
e American Settlers (recommendation: 3 groups of 3 students each, see below for more
detail)
e Spanish government (recommendation: 2 students)
e French government (recommendation: 2 students)
*recommendations based on the 20 student class size used in the lesson plan

Additional Roles
The following are additional groups that could be added for classes of larger sizes.

Revolutionaries of Saint Domingue (recommendation: 2-3 students)

Native American groups (recommendation: groups of 2-3 students each)

Free People of Color from New Orleans (recommendation: 1-3 students)

Slaves from the Louisiana Territory (recommendation: 1-3 students)

French Settlers (recommendation: 2-3 students)

e Spanish Settlers (recommendation: 2-3 students)

*It is suggested that the teacher include a name for each role. These could be people who were
alive during the period, such as Native American leaders or St. Domingue revolutionaries, or
they could be made-up names. Either way, all students having names to associate with their roles
will help students see that these groups and people were just as important as Jefferson and
Hamilton were.

Teacher Questions

The following are examples of questions that the teacher could ask students
throughout the process drama. For the most part, they are written so that a question
logically follows the one that came before it. These questions are based on the key roles
listed above. More questions may be needed or some may need to be removed based on the
number of students and their ability levels and learning styles.

For each group of settlers: “What goods do you produce and what do you do with them?”
(For the second half of the question, the answer should be some variant of “use some for
ourselves and sell some to merchants.”)

For the settlers and the settlers: “How do you interact with each other?” (The answer
should be that the settlers sell the goods they produce to the merchants and buy the rest of the
goods they need or want and cannot produce themselves from the merchants.)

For the merchants: “What do you do with the goods you buy?” (The answer should be
that they sell them back on the east coast or to foreign countries. The second answer). “How do
the goods that you buy and sell get to their destinations?” (The answer should be that they ship
them on the Mississippi River.)
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Process Drama Teacher Information Sheet

To anyone: “So the merchants ship the goods up and down the Mississippi. What other
bodies of water do the goods go through before reaching their destinations?”” “Why don’t the
merchants just ship the goods over land to or from the east? Wouldn’t that be quicker and
cheaper?” (trace a path from where the merchants are to where Jefferson and Hamilton are) (The
students should answer that the Appalachians are in the way and that it takes longer and is
therefore more expensive.) (It is recommended that the revolutionaries or France are targeted to
give answers since they may not be talking for a while.)

For Spain: “How do you feel about Americans travelling through your city in order to
trade their goods?” Depending on the answer, “So you’re annoyed with the Americans. What are
you going to do about that?” if they say the Americans are annoying, or “It doesn’t bother you at
all that Americans are saving money and therefore increasing how much they can make selling
the goods by travelling through New Orleans?” if they say they don’t really care about the
Americans travelling through. (The goal is to get them to realize that Spain often closed off New
Orleans to Americans.)

For the merchants, once Spain says it’s closing New Orleans to Americans: “What does
Spain’s decision mean for you?”” (They should say they are not going to buy or sell goods
anymore.)

For the settlers: “And how does that affect you?” (The settlers are not going to be able to
get what they need/afford what they need/sell their goods.)

To Jefferson and Hamilton: “How does this affect the United States overall?”” (They
should explain that it harms the economy and limits American growth.)

To Spain: “Do you still feel the same? Are you going to keep New Orleans closed to
Americans?” (key phrase Spain was made aware of on their role card, the indication to give the
Louisiana Territory to France)

To France: “What are you going to do with the Louisiana Territory?” If they don’t say
anything about their relationship with the U.S. ask “What about the Americans going through
New Orleans for trade, would you allow that?”

To anyone: “Has the situation with American trade really changed? Why or why not?”

To anyone: “What can be done to ensure that American trade continues?” (Encourage
creative answers here)

Interlude, see Lesson Plan 1: It’s All About the Mississippi for more information

To France: “What are you going to do now that you’ve got a revolution on your hands?
What does this mean for the Louisiana territory?

To Hamilton and Jefferson: “Now that France has something else on its plate, what
course of action do you think the United States should take?”



The Louisiana Purchase Lesson Plans Resources By Samantha Clonch
Lesson Plan 1: It’s All About the Mississippi
Process Drama Teacher Information Sheet

Possible Questions for Additional Roles
The following are questions that could be added to the questions above for any of
the additional roles that may be added.

To the Saint Domingue Revolutionaries: “Why are you revolting? What are you hoping
to accomplish?”

To each Native American group: “What effect does the closing of New Orleans have on
you?”

To the slaves, the free people of color, the Native American groups, and the French and
Spanish settlers: “How does the change of ownership of New Orleans affect you?”

The French and Spanish settlers can also be asked questions similar to or the same as the
American settlers concerning what they produce, what they do with those goods, how they
interact with the merchants, and how the closing of New Orleans may or may not affect them.



The Louisiana Purchase Lesson Plans Resources
Lesson Plan 1: It’s All About the Mississippi

Primary Documents

By Samantha Clonch

*The yellow highlighting indicates text in which the writer talks about the Louisiana Purchase
or explains their reasoning behind the course of action they recommend. The pink/purple
highlighting is the course(s) of action that the writer recommends. For Lesson Plan 1, it is
recommended that the focus be on the pink/purple sections, with supplementary information

taken from the yellow sections.



Primary Document 1:
From Thomas Jefferson to Robert R. Livingston, 18 April 1802

To Robert R. Livingston
Washington Apr. 18. 1802.

....The cession of Louisiana & the Floridas by Spain to France works most sorely on the US. on this
subject the Secretary of state has written to you fully. yet I cannot forbear recurring to it personally, so
deep is the impression it makes in my mind. it compleatly reverses all the political relations of the US.
and will form a new epoch in our political course. of all nations of any consideration France is the one
which hitherto has offered the fewest points on which we could have any conflict of right, and the most
points of a communion of interests. from these causes we have ever looked to her as our natural friend, as
one with which we never could have an occasion of difference. her growth therefore we viewed as our
own, her misfortunes ours. there is on the globe one single spot, the possessor of which is our natural &
habitual enemy. it is New Orleans, through which the produce of three eighths of our territory must pass
to market, and from it’s fertility it will ere long yield more than half of our whole produce and contain
more than half our inhabitants. France placing herself in that door assumes to us the attitude of defiance.
Spain might have retained it quietly for years. her pacific dispositions, her feeble state, would induce her
to increase our facilities there, so that her possession of the place would be hardly felt by us, and it would
not perhaps be very long before some circumstance might arise which might make the cession of it to us
the price of something of more worth to her. not so can it ever be in the hands of France. the impetuosity
of her temper, the energy & restlessness of her character, placed in a point of eternal friction with us, and
our character, which though quiet, & loving peace & the pursuit of wealth, is high minded, despising
wealth in competition with insult or injury, enterprizing & energetic as any nation on earth, these
circumstances render it impossible that France and the US. can continue long friends when they meet in
so irritable a position. they as well as we must be blind if they do not see this; and we must be very
improvident if we do not begin to make arrangements on that hypothesis. the day that France takes
possession of N. Orleans fixes the sentence which is to restrain her forever within her low water mark. it
seals the union of two nations who in conjunction can maintain exclusive possession of the ocean. from

: in that case France will have held possession of New Orleans
during the interval of a peace, long or short, at the end of which it will be wrested from her. will this
shortlived possession have been an equivalent to her for the transfer of such a weight into the scale of her
enemy? will not the amalgamation of a young, thriving, nation continue to that enemy the health & force
which are at present so evidently on the decline? and will a few years possession of N. Orleans add
equally to the strength of France? she may say she needs Louisiana for the supply of her West Indies. she



does not need it in time of peace, and in war she could not depend on them because they would be so
easily intercepted. I should suppose that all these considerations might in some proper form be brought
into view of the government of France. tho’ stated by us, it ought not to give offence; because we do not
bring them forward as a menace, but as consequences not controulable by us, but inevitable from the
course of things. we mention them not as things which we desire by any means, but as things we
deprecate; and we beseech a friend to look forward and to prevent them for our common interests.

but still we should consider N. Orleans & the Floridas as no
equivalent for the risk of a quarrel with France produced by her vicinage.—I have no doubt you have
urged these considerations on every proper occasion with the government where you are. they are such as
must have effect if you can find the means of producing thorough reflection on them by that government.
the idea here is that the troops sent to St. Domingo, were to proceed to Louisiana after finishing their
work in that island. if this were the arrangement, it will give you time to return again & again to the
charge. for the conquest of St. Domingo will not be a short work. it will take considerable time and wear
down a great number of souldiers. every eye in the US. is now fixed on this affair of Louisiana. perhaps
nothing since the revolutionary war has produced more uneasy sensations through the body of the
nation....

Th: Jefferson

Source: Jefferson, T. (1802). From Thomas Jefferson to Robert R. Livingston, 18 April 1802. Retrieved
from Founders Online http://founders.archives.gov/documents/Jefferson/01-37-02-0220

Primary Document 2:
For the Evening Post, [8 February 1803]

For the Evening Post
[New York, February 8, 1803]

Since the question of Independence, none has occurred more deeply interesting to the United States
than the cession of Louisiana to France. This event threatens the early dismemberment of a large portion
of our country: more immediately the safety of all the Southern States; and remotely the independence of
the whole union. This is the portentous aspect which the affair presents to all men of sound and reflecting
minds of whatever party, and it is not to be concealed that the only question which now offers itself, is,
how is the evil to be averted?



http://founders.archives.gov/documents/Jefferson/01-37-02-0220

The whole is then a question of expediency. Two courses only present. First, to negociate and
endeavour to purchase, and if this fails to go to war. Secondly, to seize at once on the Floridas and
New-Orleans, and then negociate.

A strong objection offers itself to the first. There is not the most remote probability that the ambitious
and aggrandizing views of Bonaparte will commute the territory for money. Its acquisition is of immense
importance to France, and has long been an object of her extreme solicitude. The attempt therefore to
purchase, in the first instance, will certainly fail, and in the end, war must be resorted to, under all the
accumulation of difficulties caused by a previous and strongly fortified possession of the country by our
adversary.

The second plan is, therefore, evidently the best. First, because effectual: the acquisition easy; the
preservation afterwards easy: The evils of a war with France at this time are certainly not very formidable:
Her fleet crippled and powerless, her treasury empty, her resources almost dried up, in short, gasping for
breath after a tremendous conflict which, though it left her victorious, left her nearly exhausted under her
extraordinary exertions. On the other hand, we might count with certainty on the aid of Great Britain with
her powerful navy.

Secondly, this plan is preferable because it affords us the only chance of avoiding a long-continued
war. When we have once taken possession, the business will present itself to France in a new aspect. She
will then have to weigh the immense difficulties, if not the utter impracticability of wresting it from us. In
this posture of affairs she will naturally conclude it is her interest to bargain. Now it may become
expedient to terminate hostilities by a purchase, and a cheaper one may reasonably be expected.

To secure the better prospect of final success, the following auxiliary measures ought to be adopted.

The army should be increased to ten thousand men, for the purpose of insuring the preservation of the
conquest. Preparations for increasing our naval force should be made. The militia should be classed, and
effectual provision made for raising on an emergency, 40,000 men. Negociations should be pushed with
Great-Britain, to induce her to hold herself in readiness to co-operate fully with us, at a moment’s
warning.

This plan should be adopted and proclaimed before the departure of our envoy.

Such measures would astonish and disconcert Bonaparte himself; our envoy would be enabled to
speak and treat with effect; and all Europe would be taught to respect us.

These ideas have been long entertained by the writer, but he has never given himself the trouble to
commit them to the public, because he despaired of their being adopted. They are now thrown out with
very little hope of their producing any change in the conduct of administration, yet, with the
encouragement that there is a strong current of public feeling in favour of decisive measures.

If the President would adopt this course, he might yet retrieve his character; induce the best part of the
community to look favorably on his political career, exalt himself in the eyes of Europe, save the country,
and secure a permanent fame. But for this, alas! Jefferson is not destined!

Pericles.
Source: Hamilton, A. (1803). For the Evening Post, [8 February 1803]. Retrieved from Founders Online
http://founders.archives.gov/documents/Hamilton/01-26-02-0001-0062
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The Louisiana Purchase Lesson Plans Resources
Lesson Plan 1: It’s All About the Mississippi
Exit Slip

By Samantha Clonch



Name: Period: Date:

1t’s All About the Mississippi Exit Slip

Why was the United States concerned about Spain, and later France, having possession of
the Louisiana Territory?

There were several different recommendations for how to deal with this problem. Name
one from Alexander Hamilton and one from Thomas Jefferson. Additionally, describe how
you think the situation should have been handled.

Name: Period: Date:

1t’s All About the Mississippi Exit Slip

Why was the United States concerned about Spain, and later France, having possession of
the Louisiana Territory?

There were several different recommendations for how to deal with this problem. Name
one from Alexander Hamilton and one from Thomas Jefferson. Additionally, describe how
you think the situation should have been handled.



The Louisiana Purchase Lesson Plans Resources
Lesson Plan 2: Let’s Make a Deal!

Treaty-Making Activity Packets

By Samantha Clonch

*This includes both the packet for the French representative and the packet for the
American representatives of each group. The French packet is first and the American
packet is second. Sources for information and pictures are included on the final page.



Name: Period: Date:

Let’s Make a Deal!

You are a French representative who has been appointed by Napoleon Bonaparte.
Because of the Saint Domingue revolt, the Louisiana Territory is no longer as profitable for
France as it could have been. Additionally, there is the threat of war between France and
Britain, and Napoleon doesn’t want to worry about the British coming down from Canada
and invading the Territory. Napoleon is selling Louisiana to deal with these problems.

Your task is to sell the Louisiana Territory to the United States. You are going to be

negotiating with the other members of your group, who are American representatives of
President Thomas Jefferson.
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States and Territories of the United étates of America
July 4 1805 to March 1 1809

YOUR INSTRUCTIONS FROM NAPOLEON: Sell all of the Louisiana Territory to the
United States of America. Yes, all of the approximately 827,000 square miles. This land
should fetch at least $14 million, but it’s worth more than that. Try and sell the Territory
for as much as you can, but there is no minimum or maximum amount you should try and
reach. Remember, we could go to war with Britain at any time. Any money helps, and
selling Louisiana means we don’t have to protect it. Also, France DOES NOT own the
Floridas. You CANNOT sell them because they belong to Spain.



Name: Period: Date:

PART 1

Use full sentences to answer all questions except for those asking for a dollar amount.

WHAT YOU HAVE TO DECIDE:

1. What is the least amount of money that you are willing to accept for the Louisiana Territory?

$ Why?

2. Is it more important to sell the Louisiana Territory or to get your minimum price for it? Why?

3. What price are you going to offer the United States first? (Remember, the U.S. is likely to come
back with an offer that is less than your offer. Leaving room between your first offer and your
bottom line price may be a good idea.)

First Offer: $

4. What is included in this offer? (all of the Louisiana Territory? Just New Orleans? Just access to

the Mississippi River and New Orleans for trade?)




Name: Period: Date:

5. Now that you’ve made your offer and the United States has made theirs, take a few
minutes to think about them. Are you going to offer them the same price and territory

again, or are you going to offer them something different?

Second offer: $

For (New Orleans? The Louisiana Territory?):

Explain your decision:

Once you’ve discussed the new offer, pause for a minute or two. If you came to an
agreement, skip to Part 2. If there isn’t an agreement, what will you do now? Will you
make another offer or will you walk away? (Remember that Napoleon wants to sell the
Louisiana Territory because there is an imminent war and because there is a high change

the Territory will be invaded and Napoleon won’t have the resources to protect it.)

6. What will you do now? Why?

Third offer: $

For (New Orleans? The Louisiana Territory?):

List any additional offers below (including the price and the territory being sold):



Name: Period: Date:

PART 2
Answer the following questions as a group. Taking the point of view of the American
representatives may be helpful, but is not required. Use full sentences to answer questions

2, 3, and 4.
1. What was the final result of your negotiations?

$ for

2. Why did you agree to this offer? If there was no agreement on an offer, explain why.

3. There are many people living in New Orleans and the Louisiana Territory, including
French, Spanish, and American settlers, free people of color, slaves, and many different
groups of Native Americans. What rights can these people expect now that they are in
United States Territory? (If your group did not reach an agreement, answer this like you

would if an agreement had been reached.)




Name: Period: Date:

4. What will be done with the territory? Will it just remain a territory under the control of
the federal government and lacking any shared sovereignty? Will it be broken up into
several territories? Will it eventually be made into one or more states, gaining shared

sovereignty with the federal government?

5. If it is made into a state or states, how long will this process take? What will be the
requirements that the territory (or territories) must meet before it can become a state?
(For example, the Northwest Ordinance says that a territory can become a state when it
has a population of at least 60,000 people by drafting a constitution and petitioning the

government for membership to the Union.)




Name: Period: Date:

Let’s Make a Deal!

You are an American representative who has been appointed by Thomas Jefferson.
Because the Mississippi River is being controlled by France, there is concern that trade in
the western United States may be stifled by the French closing New Orleans. To prevent
this, President Jefferson is attempting a peaceful course of action by trying to buy New
Orleans. Other courses of action that have been suggested include war and seizing New
Orleans and the Floridas by force. One of these may be pursued if the peaceful measure
fails.

Your task is to buy the Louisiana Territory from France. You are going to be partnered
with one other member of your group, who is also an American representative, and you
will be negotiating with the third member of your group, who is a French representative of
Napoleon Bonaparte.
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YOUR INSTRUCTIONS FROM JEFFERSON: Buy New Orleans and the Floridas from
France. Congress has only approved $10 million for this task. If that fails, do your best to
purchase only New Orleans or to gain access to the Mississippi River and New Orleans so
that American trade can continue. Try and buy the area(s) for as little as you can. Again,
Congress has only approved $10 million; any amounts exceeding that will need to be
approved by them, which could be an exceedingly difficult task.



Name: Period: Date:

PART 1

Use full sentences to answer all questions except for those asking for a dollar amount.

WHAT YOU HAVE TO DECIDE:

1. What is the most that you are willing to pay to fulfill Jefferson’s instructions?

$ Why?

2. Is it more important to gain access to New Orleans and the Mississippi River or to stay under $10

million? Why?

3. What price are you going to offer France first? (Remember, France is likely to come back with
an offer that is higher than your offer. Leaving room between your first offer and your maximum
price may be a good idea.)

First Offer: $

4. What is included in this offer? (all of the Louisiana Territory? Just New Orleans? Just access to

the Mississippi River and New Orleans for trade?)




Name: Period: Date:

5. Now that you’ve made your offer and France has made theirs, take a few minutes to
think about them. Are you going to offer them the same price and territory again, or are

you going to offer them something different?

Second offer: $

For (New Orleans? The Louisiana Territory?):

Explain your decision:

Once you’ve discussed the new offer, pause for a minute or two. If you came to an
agreement, skip to Part 2. If there isn’t an agreement, what will you do now? Will you
make another offer or will you walk away? (Remember that the United States wants
control of New Orleans, or at least access to it and the Mississippi River, so that the trade

of those living west of the Appalachians won’t be hindered.)

6. What will you do now? Why?

Third offer: $

For (New Orleans? The Louisiana Territory?):

List any additional offers below (including the price and the territory being sold):



